St Helen’s Intervention ‘Catch up plan and strategy’
2021-22 Impact report:

Additional Information: Catch up 2020-22 St}Helens

Website version:

Leaders responsible: Kelvin Chappell, Andy Spens
St.Helen’s CE Primary School: Excellence, enjoyment and achievement together.

This year’s allocated expenditure for catch up funding is: £80 per child x 204 children = £16,320

What is the most effective way to support pupils achievement?

We have considered the recent EFF guidance that was published in August 2020: The EEF Guide to supporting school planning: A Tiered
approach to 2020-21 to think about the best strategies to use in order to enable children to ‘catch up’. This is also considered alongside the
EEF report published in June 2020 Covid -19 Support Guided for schools.

Please note this plan and strategy is a working document so that we monitor the impact of our actions regularly. The money received for
Catch up was delegated to develop a two year strategy plan.

This also includes information about the Impact of our work for School Led Tutoring.



Recovery Premium developed in 2021-22

For the academic year

THE EEF GUIDE TO SUPPORTING SCHOOL PLANNING
ATIERED APPROACH TO 2020-21

The key elements that the EEF reports states will have an impact on accelerating children’s progress are:



Support strategies

1 Teaching — High-quality teaching for all
— Hffective diagnostic assessment
— Supporting remote leamning

— Focusing on professional development

2 Targeted academic — High-quality one to one and small group tuition
support
PP — Teaching Assistants and targeted support

— Academic tutoring

— Planning for pupils with Special Educational Needs and
Disabilities (SEND)

3 Wider strategies — Supporting pupils’ social, emotional and behavioural needs
— Planning carefully for adopting a SEL curriculum
— Communicating with and supporting parents
— Supporting parents with pupils of different ages

— Successful implementation in challenging times

As a school we will develop and use our catch up funding around these key points. It is our belief that at St.Helen’s
all children have the entitlement to everyday good QFWT, which continues to be a key feature of our work in
school.



Catch Up Premium strategy aims for all pupils 2020-22

As a school we have built our Catch up strategy for 2020-22 around several key areas, as highlighted by the EEF. These
aims are also explicitly linked to strands of our SDP for 2020-21

Aspirations: At St. Helen’s we endeavour to provide opportunities in all aspects of school life, for all of our children to
achieve the very best that they can and to develop a lifelong love of learning, and to develop high aspirations and

ambitions for their future whilst here at St.Helen’s. For all our children we wish for all our children to be Flying High.

Key aims: The targets for 2020-21 are:

Teaching:

1) That all our children including our most vulnerable children have access to good quality first wave teaching every
day.

2) That children have access to regular feedback, both self and peer assessment that clearly moves children’s learning
on and receive access to one to one feedback from teachers and teacher assistants including Interventions when
necessary.

3) To promote and achieve high levels of attainment and progress, with all groups of children continuing to diminish
the gap.

4) To ensure that all children make very good progress from their starting points measured and assessed in September

2020 in the core skills including Reading, Writing and Maths
5) To ensure that all children are re-assessed in Reading using the school benchmarking scheme.



Targeted Academic Support:

1) All children that are highlighted as needing intervention provision are given a wide range of interventions.

2) Teachers and Teaching Assistants deliver high quality targeted support and the impact of their work is measured
carefully.

3) Children with additional SEN needs, including those with EHC Plans are carefully tracked and monitored to ensure
the provision they receive is ensuring progress.

4) To ensure that 100% of children meet the Year 1 Phonics standard.

5) That KS2 Year 6 children meet top 20% of UK FFT progress targets

6) That KS1 Year 2 children meet top 20% of UK FFT progress targets

7) That 100% EYFS children achieve a GLD.

Wider Strategies

1) Children are supported in the school environment with their social, emotional and behaviour needs.
2) External agencies are used when necessary and Early Help given for those families that need support the most.
3) Parents feel supported in their children’s return to school.



Spending Priorities and rationale for the current academic year 2020-22

Teaching:

1) That all our children including our most vulnerable children have access to good quality first wave teaching every day.
2) That children have access to regular feedback, both self and peer assessment that clearly moves children’s learning on
and receive access to one to one feedback from teachers and teacher assistants including Interventions when necessary.
3) To promote and achieve high levels of attainment and progress, with all groups of children continuing to diminish the

gap.

4) To ensure that all children make very good progress from their starting points, measured and assessed in September
2020, in the core skills including Reading, Writing and Maths

Catch Up Strategy: Desired Outcomes:

access to high
quality good
QFWT- every
day.

CPD
development of
all staff members
via staff meeting
and continued

good progress in all
the core subjects,
having accessed
good QFWT every
day.

Progress of children is
good from their starting
point in all the core
subjects and the
foundation subjects.

End of KS2 results show
that PP children make
good progress and
attainment.

year- linked to
SDP.

Staff meetings
linked to SDP.

Training and
mentoring for 1
NQTs in EYFS

monitoring through
the year.

School EEF Actions Desired Outcome: Measurable Outcome: Who? Costing: Monitoring (See MEASURES OF
Aspirations: Strand How will impact be below) "Y'P{'\FT
measured? Significant
. Moderate
12 Teaching All children have | All children make Attainment and CPD across the | SLT and Governor




development of Staff have

school priorities KS1 PP Children achieve | access to online
in Maths and FFT Top 20% targets CPD B
Reading linked to and make good opportunities.
our SDP progress from their

priorities. starting points.

Children’s Year 1 and 2
Phonics assessments
are above national and
local results.

Term 1 and 2: Monitoring: All children have returned to school and re-engaged with the 3 core principles that we intended children to do:
-Reconnect with friends, with their school and with school routines and expectations

- Respond to themselves, their emotions and feelings and to the world around

- Re-establish foundations — identifying learning gaps and addressing them, supporting any catch up required

Term 1’s curriculum was based around two phases built around the value of Hope. High quality texts were chosen to inspire the children and
to consider their feelings on their return to school. Monitoring of work produced demonstrates that children have engaged with their work.
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Attendance at the end of Term1 was a high 97.6% and all groups including the most vulnerable were above 95%.
Engagement levels were good, and the use of bubbles meant that children’s behaviour at lunchtimes was deemed to be
good, and less issues were seen.

Work samples throughout Term 1 and Term 2 demonstrate that children have engaged with their first phases of learning,
Examples from Connected curriculum monitoring and SLT monitoring shows that this has been a good return.

Pupil Voice has been collected to look at children’s re-engagement with school. One set of Pupil Voice focussed on the
children’s return to school and their attitudes to Maths lesson, as part of our re-connection strand:

In the beginning of September children were also questioned on their return to school.




Year 1

How do you feel about Maths? Why?

How would you describe Maths in
Year X?

Happy because it is fun!
Happy because it's learning.

Good, so good.

Year 2

Year 3
N

Yeard

| feel great because | like
learning Big Maths guestions.

| like Maths because | like
learning all my doubles.

It's kind of happy for me
because | like having a bit of
challenges in Maths.

I think kind of in the middle
because sometimes | feel sad
about not getting the answer
right but sometimes | feel happy
about it.

| feel really amazing about
Maths and it's my favourite
subject because it's really fun,
Ny sister told me, if you do
Maths the better you can learn.

| feel quite nervous and excited
sometimes because if you read
the LO it sounds quite tricky but
when you do it it's really fun and
exciting.

It's kind of like what am I gonna,
learn? What am | ggnna learn?
When you're saying that in your
head, the more you're going to
learn about Maths the more
you're doing to like it.

It's really fun because when |
pick up the answer sheet when |
get an answer wrong what | do is
just turn over the sheet and
have a go again. If | just have a
go again, the better and the
more gasigrit will be.

I like it because if you're stuck,
the teacher will help you and if
you're not stuck, you can just
get on with it.

Linking on from Macy, the
person next to you if they're
past a question and if the
teacher is busy, the person
next to you can try and help
you.

I like it a lot because...
It's my favourite subject.
It's my favourite subject too!

When we first got into Year 4, it
was quite easy but then it got
harder and harder. Most days
I'm fine. First day fine, then
next day not. It's often that I'm
not.

It's really fun because if the
teacher was helping someane
else, someone next to you or
someone around you could
help you out. I got onto Step 3
and I thought | can do better
than this.

I think | can do better most
days but I'm a really slow
mathematician.

Year 5

Confident because I can do my
times tables very guick and that's
basically the base of Maths.

I'm fine with Maths but
sometimes | find it tricky because
| struggle with my times tables.

It's definitely harder than Year 4 —
at first it was quite challenging
because it's suddenly a change in
level.

| feel that Step 1 is quite easy but
once you get onto Step 3 you
have to really think about it.

Year 6

| feel confident because | know
all methods and Maths is one of
my favourite subjects and |
practise quite a lot at home.

| feel confident as well and
having my partner help me with
Maths is really helpful because
we work together and I'm
getting better at Maths.

Some parts are easy and some
parts are hard. Some questions |
can crack easily and some |
don’t even understand e.g. 65%
or 7,000,

| find it quite easy with some
questions, others are quite
different but | try to crack them
with different methods.




What has it been fike coming back to school?
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Examples of Pupil Video Conferencing. September 2021- Return to School and the start of a new year still in Covid restrictions.




Term 3 and 4 update: Children’s return was hindered by the second lockdown in January. On the return to school, we outlined three principles for the children and phased
the learning around this.

Assessments were carried out by teachers across key points of the school and information used as a baseline. Inset day with Vicky Gordan, focussed on the use of KPIs in
writing, these are now included in the back of books for clear assessment purposes.

Term 5 and 6 Update: A baseline has been completed by the school for assessment at the start of Term 4- this was conducted online with Maths and for the Year 5 and 6
children — Reading.

This will also be used at the end of year, as we start to gather the data for the end of this year via assessment tests and classroom monitor work.

Monitoring through Term 5 and 6 has shown that children are engaged and enthused by their learning and behaviour in classrooms is generally very good. Progress made

by the children in lessons is good and children have been engaged by their Topics in term 5 and 6.

7.6.21

2:45 am Start of cheervation:

Children inferring sbout an image on the board that was preparing them for an animation that they
wete going to be watching,

Childran all fFocussad snd the language being weed by Virginie inference and pradiclion was also on 4
slide on the Nlipchart which reindorces the lesgouage hat you waeit the childoen to use, This & a really
nice link to guided reading.

Animation wsed "A doudy lesson’ was realy engsging and has no narrstion - so children are baving
12 wse thew inference shills

KP13 being used effectively in the back of their books and really effective marking and feedback seen
in books.
Good wse of promet stickens ensbiling chiidien Lo artioglete ther thoughts

Examples of monitoring in school throughout Term 5 and 6.

Tuidence of strengths:

Chldren's attiiude to leareing. the childim

wore really engoged by the lesson and
showed good lewrning behadcurs.

Good use of parmer talk to genarate ideas,
o partne work 13 help aach other

KPS are Deing wied ditoctly and children
achimpwermnts seo being highlyhted dearly
with the dbideen.

The purpose for walting planning shde was
groat and showed exactly the reasora

Very clear ypstems me put i place to snatle
the chidren to be successfid In writing.
plannng  grids, KPh  messerents (o
partness

Seps paragraphs so chéldren know what to
wcdude

Next Steps: Areas of Growth

A modelled example o wee 8 sharwd wvl-llng
beginning of sn opening sentence, may have
enable ol children 10 get going. Some children
did not know whether 1o make notes of soripe
It in the first few micntes of ther time.

_Aady’s Observation: Foous Algebra
Strungths:

Cledr progression i the levels of chalenge
for the childeen who weee workieg throogh
stepped fevels of chatlengs

Strong peer support and  collaboration
which children wese keen to sccess. Sense
of partnership between the children which
reafly supported thelr learsing

“Appropriate focus Lalgebra) o terms of this
time of year and in supporting chidren's
progression to secondary school

Children woerw enjordng thelt mathy

Thare wiss real chaflerge foc the chiddven
Tom, was sikdled b koding the dass through
the example oo the hoad, asking open
ended and sometimes  guite  direct
guestions!

Assis for growth/developmant

'm not sure whethes you always dedver the
White Rose sides and resources, bt | think X is
Impoctant 1o sdapt these sides snd resoorces 10
the needs of the clyss. What | am not sying &
that there wil not be times when it ks not
spprogeiste [ weful and efficient to use them, e
| weandd eapect that most kessans It would need 1o
be adapted and different resourced used
wongside white rose ones 1o mske sure 4 i
taliored to the class

1 thied it wokd harve beon really beneficiad 10
harve modelled the slgebraic equation for the
books/scart sloogside the bar model on the
FowetFoint. This weuld have been a really
o0 opportunity to consoldate some of the
learning that was going on during the lesson

PRIt R PN S




Results across the school particularly in Year 6 were good and showed effective used of Catch Up funding. (See end of report data.)

1 Teaching

The school’s
connected
curriculum will
be incorporate
the value of
Hope. High
quality texts in
English will links
to other areas of
the curriculum,
will inspire
children in the
curriculum
opportunities
provided.

Children experience
a high quality broad
and balanced
curriculum, which
enables them to
make good
progress in the core
subjects, with a
underlying focus on
reading throughout
the curriculum.

Monitoring of
curriculum shows that
all children are engaged
in their learning and
high quality work is
produced.

Pupil conferencing
children are able to
share their thoughts
about the connected
curriculum and talk
about the Value of
Hope in Term 1.

Term 1

All teachers.

No cost:

Term 1 Impact was significant:

Children’s return has been extremely successful, the value for term 1 that was chosen across the partnership Hope was covered within classes by the
choosing of quality texts across the school and children reconnecting to their schools, underpinned by the three principles developed by school.
The Value of Hope displays were developed across the school to showcase children’s return a significant amount of work was focussed on the ARTs.




Term 5 and 6: Children in classes across the school have continued to have access to art activities in developing their art work alongside the connected curriculum to create
their own displays. Alongside this, children have been able to develop activities in extra-curricular areas such as PE and Computing.

3 Teaching

To develop high
and aspirational
targets for all
children
throughout the
school including
all Pupil Premium
Children.

To develop the
arithmetic and
reasoning skills
of children in
KS2.

KS2 and KS1 Pupil
Children meet the
top 20% of UK FFT
targets and
progress targets.

Phonic assessments
demonstrate that
children have made
good progress.

End of KS2 results
which show that PP
children make good
progress and
attainment.

KS1 Children achieve
FFT Top 20% targets.

Term 1
SLT and
curriculum
leads.

No cost:




To develop the
reading and

writing skills of
children in KS1.

Term 1: Targets have been set for children using FFT Top 20% Targets for Year 2 and 6. Targets have been set with EYFS and Year 1 phonics.
Although children have been away for a number of months, we have still considered FFT Top 20% targets and have set aspirational targets.
Year 6 assessments at the end of Term 1/ Start of Term 2 will start to determine whether the children are on track or not.

Key interventions have been set up to target specific children in Year 6, 2, 1 for key areas such as arithmetic and reading.

Class: Year6  Term: 2 Galgh Up funding _

| Reason for group intervention:
(Key barrier to lkeaming)
All children

“Name of Children: SEN Pl iomnim

Children have been highlighted to achieve GDS
using Top 20% FFT from Year 5 data points. All
children will focus on GDS queastions which are at
the end of an anthmelic question

T1 Maths assessment has been used a baseline of
assassment

Grealer depth target 35+
End of Year 5: 5 developing
| Arithmetic Scores T1: 25 /40

Type and Duration of Intervention:
(Speaific imings/Person who s running additional

interventions)

All children 4 x 10 mins a week

Costings T2. 066 hrs x £33 = x Tweeks = £154

.

St Helen's

| End of Year 5: 5 developing
| Asithmetic Scores T1: 20/40
| End of Year 5: 5 developing

Arithmetic Scores T1: 25/40

End of Year 5: 5 developing
Arithmetic Scores T1: 26/40

| End of Year 5: 5 developing
Arithmetic Scores T1: 21/40

Graduated Approach: Assess Plan Do Review




LY
2
.

— ] St Helen's

Class: 2 Term: 2 CE Primary

Name of Children: SEN PUpll Premium Reason for group intervention: Type and Duration of Intervention:
(Key barrier to learning) (Specific timings/Person who is running additional
interventions)
To consolidate Phase 3 digraphs and progress | 1:30 — 1:50pm Phonics intervention with Mrs Woolford
onto consolidating Phase 5. on a Monday, Tuesday and Thursday.
To consolidate Phase 3. 2:30pm — 2:50pm Phonics intervention with Mrs

Woolford on a Tuesday and Thursday.
Blend all sounds instead of guessing words.

Graduated Approach: Assess Plan Do Review

Key Barriers to Learning: Provision: Target outcomes by the end of Term 2: | End of Term 2:
&
(Who, what and when, Plan & Review
including time and duration)
Term 2 Phonics Check: 1:30 — 1:50pm Phonics intervention with | To consolidate Phase 3 digraphs and

Mrs Woolford on a Monday, Tuesday progress onto consolidating Phase 5.
and Thursday.

Phase 3 flashcard starter: ure, ow, qu
Common gaps from phase assessment:
Week 2 Sound family — ea, ey

Examples of Term 1 and 2 Intervention maps:




Year 4 and 5 children have been targeted by additional intervention groups held by emotional and behaviour specialist Vicky Borel and Mrs.
Hardy. These focus predominately on children with identified gaps and involve some children with SEN support needs and some children that
we feel need a ‘small’ booster type sessions across Term 1 and 2.

Term 4, 5 and 6 Update:
Children have been re-assessed through Term 4, and all children given a specific baseline of where they are in the core subjects. Interventions
for children developed in preparation for Term 5.
Catch up Interventions in key points of the school have demonstrated that children have made good progress. For example catch up
interventions held in Year 5 proved to have very high impact.

Cmsz: &

Name of Craidren: SEx IR

| cass leachens

Guoup waarvertion Map 2020-21

Term: & Calch Up funsing Asfthmetic and Number Group

Reason o group vervenbon:
Oy BT 10 Mwning |

Chdaren have been lgnigniod 10 pchieve
EXS5 using Top 20% FFT from Year G cata
porna

Chddiun meve @ WTS o Bosderine EXS in
PECHTR IPUMA Math sasessstnnd and
idaratng e rosding nadtional sepporn by
Tormn 4 Puma Assessrant Raw Score 7
WTSs

Score of 2121 Numbey and Opermtions.
Tarm 4 Pumas Assessrenct Raw Soore 10
EXs

| Score of 8721 Number ard Operitions.

Tarm 4 Pumas Axasesarnect. Haw Scoe 1/
EXs

| 5ore of 8121 Number and Ogerations

Tetmn & Puma Asaesanmort. Raw Sooes 13
wrs

| Score of B34 Numbar aod Opecations

Term & Pumna Assessment: Raw Score 11
wis

L Sewe of A7) Nussber ot} Opepiations.
Tenm & Puma Assessment Raw Sooe 13

wTS
Scorw of T2 Nusbar et Opserations

Type ana Duration of Intevention:
[Spechic Smisguftueson whio I 1usning ssdtions|
et

"0 [TANS 3 MTwE Par wenk Wit Jo Hotenecn (1001 0]

Week 1.« and -

Week 2: HTU X U declea & U
Wk 3 HTU 2 TU

Whek 4: Srorf aremeon

Weok & x 10 x100

Week @ 10 160

Koy Barmars  Learming:

YWhte Ross Y4 Sprirg
Arttenty; faper

Graduates Approsch: Assexs Plan Do Review

“Provision:

[P0, whist and when
TERITG tme e derrsen)

M

A charen  cecoive wtTesc

DOCSISS- foCUNNg On e Lore seks in
S tpErabons And ey rustwi dects
Tr e stk paper

WeEK 12 vt -

ek 2 HTU X U oo x U
Wesk 3 HTU x TU

Wesk & Short dhaaum

Week &3 10 x100

Week il 10 100

Yaongade Tun, HH wil run g weesly

SEASAN 0N Proteem-SONAg Skl S0
Nt e wols can be mppbed )

| Target cutoomes by the and of Tarm 2:

©]

| e Wil e atie 10 scone sucoessfiny | s

“End of Teem 6
White Roan ¥ Sprng -
paper ==

FI21 O5% (+17 +55%)

01 e FIMMes poper ot e ond of lem

a

(AF chicken target 9 Setwyen 25 and 30
+ Oy 1w g of Year § 35 s we anabie
e o be o0 course I EXS) Crodien s
T4 antrorenc Dasise wit So used as &
buscitie 4 furthe ittuevartion
tevwicped Noen resuis

T A3t 60 (+8 4800
VI A (o4 +20%,)
2T (o 5%
2031 005, (o) + 35K
821 40% [+ 0%

Sec whorve 10 Arprivenents is
ARty s0ree O The AT
Faer

HuGe BreiserTels sees
corfidencn und ustly & scceey
leaming In Tlig Matre, Flasntack
4 3nG Mattw lessona

Tarm & « Lok, Firkey, Loy to
coTtinue %0 have arkhavet; input
W KC 20 per W Wit & foces
o I Gige sl cerrun

Children across the six week block of intervention made very good progress and this has been replicated in
other areas around school for example with Year 6s arithmetic. This has shown that the impact of the catch
up spending has been used well.




Class: 6

Term: 5

Name of Children: SEN PUpll Bremium

A
St Helen's

Reason for group intervention:
(Key barrier to learning)

Type and Duration of Intervention:
(Specific timings/Person who is running additional
interventions)

Reading support: Benchmarking or skill below
ARE

Monday/Tuesday/Thursday/Friday
8:50 - 9:15 (JR)

Supporting access to classroom text using the
competences: vocabulary, inference, prediction,
explanation, retrieval, summarising

Spelling and keyboard dexterity based on learning
need e.g., dyslexia and/or assessment

Nessy using laptop. Individually on rotation across the
week (afternoons)

Graduated Approach: Assess Plan Do Review

Term 4
3s 45 22 >95 4E 6E
4E 5S 22 >95 3s 6E
4E 3v 24 >95 4E 5S
2U 55 25 >95 2u 8E
4E 5U 26 >95 4E 8E
4E 75 28 >95 4aE 75
U 5U 25 >95 u 6S

1 Teaching

To ensure that all
children in KS2
receive directed
Teacher and TA
time throughout
the

Week as part of
QFWT.

Children receive
regular feedback
and receive regular
next steps marking
to ensure progress
is made.

(Linked to
EEFoundation
findings.)

Children’s books will

show exemplary

examples of school’s
marking and feedback

policy with next
questions regula

Children’s books will

show frequent

examples of next step

guestions and

SLT monitoring.

step
rly set.




misconceptions being
corrected.

Targeted and SEN
children’s books will be
sampled regularly to
ensure children are
making good progress.

Significant Impact:
T1: Monitoring of books demonstrate, the opportunity for children to receive effective feedback whether verbal or written feedback.

Interventions have continued throughout the school led by TAs and Senior leaders. The SENCO Helen Hardy is also leading a ‘catch up’ Tuesday predominately focussing on
children in Year 5 in order to enable them to be in a good position for Year 6.

Maths interventions also continued to be used and in the majority of interventions are demonstrating a good impact and there is good progress being seen.

Example of tracking sheet that demonstrates the progress that is made:




Class: Year5

Term: 5 Gatch Up funding Arithmetic and Number Group

.A;
gt Helen’s

CE Primary Schoal

Name of Children: SEN PUpIlPremiim

Reason for group intervention:

(Key barrier to learning)

Children have been highlighted to achieve
EXS using Top 20% FFT from Year 5 data
points.

Children were weaker EXS In recent Puma
Maths assessment.

Type and Duration of Intervention:
(Specific timings/Person who Is running additional
interventions)

Term 4 Puma Assessment: Raw Score 14
EXS
Score of 8/21 Number and Operations.

2:45 pm to 3:05 pm 3 times per week with KC

Week 1: + and -

Term 4 Puma Assessment: Raw Score 16
EXS
Score of 9/21 Number and Operations.

Week 2: HTU X U decimal x U
Week 3: HTU x TU
Week 4: Short division

Term 4 Puma Assessment: Raw Score 19
EXS Score of 7/21 Number and Operations.

Week 5: x 10 x100
Week 6 /10 /100

Term 4 Puma Assessment: Raw Score 17
EXS
Score of 8/21 Number and Operations.

Term 4 Puma Assessment: Raw Score 19
EXS
Score of 10/21 Number and Operations.

Term 4 Puma Assessment: Raw Score 6 WTS
Score of 3 /21 Number and Operations.

Term 4 Puma Assessment: Raw Score 18
EXS

STStadiated APBIYath: ASSERY Plan Do Keview
Key Barriers to Learning: Provision: Target outcomes by the end of Term 2: | End of Term 5:
White Rose Y5 Spring (Who, what and when, Plan White Rose Y5 Spring
Arithmetic paper including time and duration) paper

6/20 30%

0 40%

n 8/20 40%

All children to receive arithmetic Children will be able
boosters- focusing on the core skills in
four operations and key number facts 5.

for the arithmetic paper.

on the arithmetic paper at the end of term

to score successfully

17120 85% (+11 +55%)

120 65% (+5 +25%)

13/20 65% (+3 +15%)

9/20 45% Week 1: + and —

Week 2: HTU X U decimal x U

9/20 45%

10120 50% Week 3: HTU x TU
o

Week 4: Short division

T- G 13/20 65% Week 5: x 10 x100

Week 6 /10 /100

(Al children target for between 25 and 30
+ by the end of Year 6 as this will enable

0
them to be on course for EXS) Children's T Sl

T4 arithmetic baseline will be used as a

12/20 60% (+3 +15%)
baseline and further interventions

developed from results. 12/20 60% (+2 +

- G 10/20 50% (-3 -




Very clear progress from using key interventions has been seen and this has been highlighted in end of year assessments.

Targeted Academic Support:

1) All children that are highlighted as needing intervention provision are given a wide range of interventions. (See catch
up interventions overview)

2) Teachers and Teaching Assistants deliver high quality targeted support and the impact of their work is measured
carefully.

3) Children with additional SEN needs, including those with EHC Plans are carefully tracked and monitored to ensure
the provision they receive is ensuring progress.

4) To ensure that 100% of children meet the Year 1 Phonics standard.

5) That KS2 Year 6 children meet top 20% of UK FFT progress targets

6) That KS1 Year 2 children meet top 20% of UK FFT progress targets

7) That 100% EYFS children achieve a GLD.

School EEF Actions Desired Outcome: Measurable Outcome: Who? Costing: Monitoring (See
Aspirations: Strand How will impact be below)
measured?
1 Target All children will Children will be Interventions in the Additional TA
academic be re- assessed in | given the right core subjects are time to reassess
support. Reading- support and provided for children phonics and
including intervention that across the school. benchmarking
. . levels.
benchmarking they require.
and phonics Interventions are
assessments. mapped rigorously and
the impact of the




Children will be
assessed and
comparisons
made with end of
T6 data that is
available.

carefully.

followed)

interventions measured

(EEF recommendations

All children across the schools from Year 1 to Year 6 have used baseline assessments to see where the children are in key
areas such as Reading (Benchmarking) and Phonics. In class Maths assessments have been used at the start of every unit if

work.
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Example of Benchmarking Reading assessment
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Year 2 Phonics assessments and recording of Maths entry data.




Through interventions provided by teachers and teaching assistants children are making good progress. For example in the
recent Year 1 phonics assessments 90% of children achieved the phonics thresholds. From initial data this has been made
possible by the intensive interventions held for Year 2 children:
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Term 1 and 2 Catch up funding showed significant impact to enable children to reach standards in phonics. Additional support is being
provided for those children who require it.

Term 4 Update: On the children’s return to school, a number of assessments were completed to enable comparisons to be made at the end of
the year when they are retested. (See current data assessments.)

End of year data will demonstrate whether the impact of work in the classroom and the interventions being made will have had an impact and
give us a baseline for the following year.

As part of the CPD on writing through staff meetings, in order to narrow the assessment focus on writing KPIs (Key Performance Indicates have
been introduced)

See example below:

Using the KPIs Key Targets have been set for children to develop their writing further.

| ———
B ———— 0 v
| ——— g .

Teachers have used the KPIs to inform their next steps in their teaching in writing and the progress that we have seen has been good from
their starting points.




Term 6: Data shows that children have made good progress from their return to school as shown by their online assessments. Writing

continues to be a concern across the school and this is a key target for the next SDP.

1 Target

support.

Academic

To develop high
and aspirational
targets for all
Children in
different areas of
the school and to
intervene if
children are not
on track.

Year 2
Year 6
Phonics
EYFS

All children are able
to benefit from
targeted support
when necessary,
throughout
different points of
the year.

End of KS2 results
which show that
children make good
progress and
attainment.

KS1 Children achieve
reading standard.

All PP children in EYFS
achieve Good Level of
Development in
Reading.

Intervention
Maps
demonstrate
that PP children
are accessing
additional
support when
necessary
throughout the
year.

Maps that
contain PP
children are
costed to show
the use PP
funding that is
spent on TA and
developing
interventions
for these
children.

Targets have been set across the school for all year groups with Year 2 and Year 6 focus on Top 20% FFT:




FFT FFT
Revised | Writing | Revised | Reading | Revised
et |30.11.20 | Target |30.11.20 | Target |30.11.20
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N N W N w
N N+ N+ N+ N
W W W W |w
N A N A A
N N. w N | N
A A A A A
A A N A A
N N N+ N
N N N N N
w W+ W W+ w
N W W
N N+ N N+ N
N_| N+ N_| N+ N
N A A A A
N A A A N
N A N A A
N N+ N N+ A
N A N A A
N N N N- N

Year 6 Targets were revised at the end of November following the completion of a new set of data.

Term 3 and 4 update: Although statutory assessments will no longer be in place for the end of the year, assessments will still be carried out in
core year groups and targets set for Year 1 phonics. This information is used to shape further interventions and work within the classroom as
part of QFWT.

Although statutory assessments will not be in placed- targets set at the start of the year are still be used to drive learning forwards. This has proven very effective in Year 2-
where targets that were set at the end of the year, were monitored carefully to ensure that the children are on track to make good progress. A recent round of end of Term

6 assessment saw that the children in Year 2 had made good progress.

Targets at the start of the Year:




Wear 2 Term 6 SATS Data

2

Sruup imarvention Map 202021

Readting

In comparison to FFT, possibly two less

2018 Asithmetic /25 | Reasoning /35 Overall Maths Reading paper 1 | Reading paper
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Maths:

The use of targets has enabled interventions to be set where appropriate and to focus QFWT on key target children. In some key areas of school the targets set at the start

of the year have been used to drive learning forwards.

See end of year data:

2 Targeted
academic
support.

All children make
excellent
progress with
their reading.

Reading is
benchmarked and
interventions and
targets developed
for reading.

Benchmarking

resources are used
as part of QFWT for

Guided reading
opportunities.

All children make
extremely good
progress from their
starting points.

Children improve their
benchmarking levels
across the year.

Individual children are
grouped and
interventions

Children reading
skills develop to
enable to
improve their
benchmarking
levels/

Specific reading
skills are
targeted for
example
retrieval and
inference skills.




Guided Reading
sessions are re-
shaped to ensure
the Lower 20% of
children have more
access to guided
teacher time.

developed according to
areas of need in
reading.

Targeted
Interventions
focusing on Year
3and 4.

AA and HH

2 afternoons
per week.

£216 per week x
11 weeks to T2
=£2,376
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Class: Year 1 Term: 1 _ S! SR
Name of Children: SEN PUpll Premim Reason for group intervention: Type and Duration of Intervention:
(Key barrier to leamning) (Specific timings/Person who Is running additional
interventions)
Group 1: These children have many gaps in their Monday 2.35 - 2.50 - WB
knowledge of phase 3 phonics and struggle to

blend. Tuesday - 1.00-1.20 WB

Phase 3 gaps - l- or, ol, air, ure, Wednesday -1.00-1.25 WB

Phase 3 tricky words - we, me, be, was, my,

you, her, they, all Thursday - 1.30-1.50 CA

Phase 3 gaps - th, al, igh, ar, or, yr, ow,
ol, ear, ure, e[, no phase 3 tricky words

Phase 3 gaps - ar, knows all other
sounds but struggles to blend them

Phase 3 gaps - sh, th, ng, al, ar, or, ur,
ow, Ol, ear, air, yre, er, no phase 3 tricky
words

Phase 3 gaps - or, g1, knows all other
sounds but struggles to blend

Their term 1 phonics screening scores were

Reading interventions have been set up across the school. In key areas teaching staff and not teaching assistants are
running interventions for example Mrs.Boffin in a Year 1 phonics interventions and Year 2 interventions.

A range of interventions are being held for a number of different children across the school.




Class: 4 Term:1 _ St He]ens

Name of Children: SEN Pupii Framium " Reason for group Intervention: Type and Duration of Intervention:
(Key barrier to learning) (Specific imings/Person who Is running additional
) interventions)

‘Children are (:():1srtdélah:y'behm(! 'age related
expectations for Maths, Some have
processing difficuities which affect their ability
to understand processes or instructions, seme
just have gaps In thelr Maths knowledge and
understanding due to poor attendance or other
factors

ee—

Children are considerably behind age reiated
expectations In writing. Some have processing
difficulties which affect their abllity to
undersiand processes or instructions, some
jyst have gaps in their Maths knowledge and
| understanding due to poor attendance or other
| factors

As above for reading

Impact on children will be highlighted in areas at the end of Term 2.

Benchmarking assessments demonstrates that children are making good progress.




School: St Helen's CoE Primary
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Examples of benchmarking where a number of children who are in identified interventions are making strides forward in the benchmarking levels.

Significant impact was seen in Phonics interventions with 90% of children in Year 2 being able to pass the phonics threshold.

Term 5: Catch Up funding will be used to provide additional support for key year groups across lower KS2 and Year 5.

See Term 5 Intervention maps for list of catch up funding and key children who have been identified in line with their FFT Top 20% Targets.




End of term 6 data will be developed to enable comparisons to be made.

Data for Year 1 Phonics, EYFS, and Year 2 and Year 6 will be available from the end of July.

2 Targeted To develop high High aspirational Pupil Progress meetings
academic and aspirational | targets are set, to will be held at the end
support targets for all enable children to of T2 T4 T6 to ensure
children aim for Flying High. | children are on track.
throughout the
school including
all children.
Targeted Children’s All children achieve | Year 1 Children achieve | Year 1 Phonics
academic reading and the Year 1 phonics | reading phonics Interventions
support. phonics skills are | standard. standard, in line with led by WB
being developed. school targets that were | £36 perhourx
Identified children set. Liohrsiaweeks
. . 16 weeks Term
are gl.ven additional 1and 2 = £864
phonics
interventions.

Term 1 Phonics interventions held by WB and this has enabled the children in Year 1 to secure their understanding from EYFS ready to move on further through the

different phases of phonics. (Phonics assessment yesterday)

Children ‘s phonics have shown good progression over the year- original target that were set for Year 1 at the start of the year are on track to be met.

At the end of Term 4 Data:

This data set was taken at the end of term 4 — end of year phonics assessments will be used to track the children further, alongside their benchmarking assessments.

Year 1 Phonics results: 90%

2 Targeted
academic
support

To ensure that
targeted
children receive
directed TA
interventions
when necessary.

Targeted children
receive regular
interventions
around the core
subjects: Maths

Targeted children will
receive regular
interventions from class
teachers and

Teaching assistants.

Year 2 Phonics
support from TA
£16 x 1.5 hours
=32 weeks=
£768




Reading and Intervention provision Year 2 Phonics

Writing. maps and monitoring support WB

shows that all children | £36 per hour x
(Linked to including those children 1:”5 i v;eek=
EEFoundation working at greater Sl
- . .. 1and 2 = £864
findings.) depth receive additional

challenge activities via
QFWT and additional
interventions.

Across the Year children have continued to receive interventions when necessary. These interventions have been devised by the class teachers and are used to track the
children carefully.

4 Targeted Clear and concise | Children with All children make good | HH monitoring
academic targets are set additional SEND progress from their £36 x 7 hours
support. for children on needs, make good | starting points. =£252

SEN support progress from their
plans. starting points.

Internal data from individual tracking demonstrates that children with EHCP and SEN support are making progress.
For example in Benchmarking
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Wider Strategies

1) Children are supported in the school environment with their social, emotional and behaviour needs.
2) External agencies are used when necessary and Early Help given for those families that need support the most.
3) Parents feel supported in their children’s return to school.

12 Wider To support the Parents/Families Case studies show that | VB Behaviour/
Strategies needs of more and children have children and Emotional
vulnerable access to external parents/families are ?”pport '
children who services when able to receive the vital | 'ntervention
time.
have been needed. and necessary help




highlighted in
school by staff or
by parents/

Meetings held with
school assistant

when required to do so
in order for children to
be able to return to

carers. SENCo and school.
Inclusion lead when
required to do so.

£125 per day x
0.5hrsx 16
weeks =£1,000

A significant part of the catch up funding has been used to enable Vicky Borel to do some work supporting children across the school. This has proven to have significant
impact with children’s voice showing that they have benefitted from the piece of work with Vicky.

Identify timeframe for
support and intended
impact

Term 1 and 2 Fortnightly support were really supportive and we
would like to increase this to a weekly session, to support a growing
need. Impact will be measured through less incidents of SEMH issues
on CPOMS, Boxall profiling for some of these children, who already
have a completed profile. The capacity for support in school is limited
so having Vicky in for an afternoon each week would enable children
to make good strides forward in their overall development.

Impact of Vicky’s work is crucial:

X's view — "My worries are still there but they’re a bit better. It’s nice
talking to Vicky. It makes me feel better when people know. It makes
me feel less stressed. I'm not ready yet to tell her about all of my
worries but maybe soon”

Vicky would like to continue sessions with X next term,

Y's view - “It’'s really heipful because I'd usually talk to my mum
about things but it's really helped to talk to someone outside of the
situation I'm going through. | feel calmer in class than | did. I'd really
like to talk to her more as there are some more things I'd like to talk
to her about that have happened since | last saw her. She's given me
some ideas of how to be calmer at home and at school, Some days
are stressful but some days are OK.”

Vicky would like to continue sessions with Y next term,

Z's view - “I like seeing Vicky. It helps me a lot. It helps me to tell
people about how | feel. In Year 5 | didn't know who to talk to and it
was quite hard to talk about my feelings so | kKind of bottled it up.
Now | can talk to Vicky and | know she’ll help me, and if | want her to
tell you or someone else | can just ask her, | know if | have a problem
she’ll help me”

Vicky would like to continue sessions with Z next term.




Pupil Voice around the impact of Vicky Borel’s work.

3

Wider
Strategies

To ensure that all
vulnerable
children who
have been
highlighted, for
potential
concerns for
example home
life, are
monitored

During the first
term children will
be rag rated
around a number
of different areas
including
academic and
social emotional
health.

Reminders over
systems that are in
place in school, to
ensure all children
are safe.

Safeguarding
updates provided.

Meetings held with
parents are
documented on
CPOMS to show
impact of work.

Statutory safeguarding
obligations are
implemented.

All children are safe in
their school
environment and any
concerns are picked up
very quickly and early
help provided.

KC

Costs for
external
meetings and
supply for HH
to be
determined.

Term 1: All children were Rag Rated throughout the school on their return to school. Using this information children were then identified for any SEMH group work with

Vicky Borel.

Example of Rag Rating from the start of the Year, which each class teacher completed to have a look at what children were like on their return to school.
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Working alongside parents a number of different referrals have been made to different external agencies throughout the year. The impact of this, means that children have
been able to access the support that they need from the different agencies that they require. This has been developed in partnership with parents which shows a good
working relationship.




School nurse

Name & Class Date Response/Any further actions
18.11.20 |- Signed off by school nurse
16,12.20 | - Lynda Norris (school nurse team) phoned Mum
& shared anxiety resources 26.02.21
LN visited O 1:1 in school 16,03.21 and 25.03.21
27.01.21 |- Angels Gardner phoned Mum and shared
strategies
AG phoned HH to discuss 10.03.21
- AG visited K In school 1:1 16.03.21
03.02.21 Mum has ph appointment booked
= Letter received to say signed off from school
nurse services
24.03.21 |- 1phoned Mum 05.05.21 — Mum says she has
not heard anything from school nursing team
- Phone call with Angela Gardner [no longer our
link school nurse but picking up due to
relationship with D and mum) - Angela is going
to refer in to autism team
11.05.21
25.05.21
23.06.21
Community paediatrician
Date Response/Any further actions
24.02.21 | - Referral accepted - Conner's and SCQ
questionnaires sent for parents and school to
complete
Mum has phone appointment June
10.03.21 Referral accepted - Conner’s and SCQ

questionnaires sent for parents and school to
complete - sent back together by post




Data Overview: All children have baseline data for the next academic year. This is from a range of assessments including Online Maths and Reading assessments and
teachers’ own assessments via school tracking systems Classroom Monitor.
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For the Statutory assessments that needed to be completed: Year 2 Phonics: 27 out of 30 achieved the Year 2 phonics check= 90%.

Internal assessments were also held for Year 1 phonics and Year 6 assessment information, which was required for the transition to Secondary school.

Monitoring and Impact
Costings Overview:

Teaching:

1) That all our children including our most vulnerable children have access to good quality first wave teaching every day.

2) That children have access to regular feedback, both self and peer assessment that clearly moves children’s learning on and receive access to one to one feedback from
teachers and teacher assistants including Interventions when necessary.

3) To promote and achieve high levels of attainment and progress, with all groups of children continuing to diminish the gap.

4) To ensure that all children make very good progress from their starting points, measured and assessed in September 2020, in the core skills including Reading, Writing
and Maths

CPD Total Spend:
development £400
Moderation
with Vicky G
£400
Each class
working with
Vicky to
consider how to
get children to
EXS in writing.
Targeted Academic Support:
1) All children that are highlighted as needing intervention provision are given a wide range of interventions. (See catch up interventions overview)
2) Teachers and Teaching Assistants deliver high quality targeted support and the impact of their work is measured carefully.
3) Children with additional SEN needs, including those with EHC Plans are carefully tracked and monitored to ensure the provision they receive is ensuring progress.
4) To ensure that 100% of children meet the Year 1 Phonics standard.
5) That KS2 Year 6 children meet top 20% of UK FFT progress targets
6) That KS1 Year 2 children meet top 20% of UK FFT progress targets
7) That 100% EYFS children achieve a GLD.
Targeted Supply costs Year 1 Phonics Year 2 Phonics HH monitoring Targeted Year 5 Maths Total Spend
Interventions £125 x 3 days support WB support from TA £36 x 7 hours =£252 Interventions Interventions:
focusing on to cover £36 per hourx1. | £16 x 1.5 hours = JR additional reading focusing on Year | KCTerm 5 and 6. £11,099
Year 4 and 5 5hrs a week= 16 32 weeks= £768 support Term 4 5.




AA and HH Teachers for weeks Term 1 £17x1 hrx4 daysx 6 HH £36 x 0.5 x 3 per week x
2 afternoons PP meetings. and 2 = £864 weeks = £408 1 afternoons 12 weeks
per week. £375 HH £36 x0.5x 3 per week. =£648
£216 per week day £108 per week x
x 14 weeks Year 2 Phonics Term 3 KW Reading Benchmarking | 16 Term 5 and 6 | JR Additional reading
Term 1 and 2 support WB children= £324 assessments weeks= support:
£3,024 £36 per hour x 1. completed: £1,728 Years 4 and 6
Shrs a week= 16 KC Term 4 £17x 10 hrs x 6 times a £17x 1 hrx4 days X 16
weeks Term 1 interventions years. TAs are used to weeks (Term 5 and 6)
and 2 = £864 £36x0.5x 3 per assess the children in =£1,088
week x 6 = £324 benchmarking and to
consider next steps=
HH £36 x2 hrs x 6 £1, 020
weeks = £432
Wider Strategies
1) Children are supported in the school environment with their social, emotional and behaviour needs.
2) External agencies are used when necessary and Early Help given for those families that need support the most.
3) Parents feel supported in their children’s return to school.
Term 1 and 2 Term3and 4 Term 5 and 6. Total Spend:
VB Behaviour/ | VB Behaviour/ | VB Behaviour / £3,000
Emotional Emotional Emotional
support support support
intervention intervention intervention
time. time. time.
£125 per day x £125 per day x | £125 per day x
0.5hrsx 16 0.5hrsx 16 0.5hrsx 16
weeks =£1,000 weeks =£1,000 | weeks =£1,000
Catch Up
spending:

£14,499 to date.




St Helen’s Intervention School Led Tutoring: Additional Information: Catch up 2021-22 W\~

Leaders responsible: Kelvin Chappell, Andy Spens.

What is the most effective way to support pupils achievement? ét, Helen :é
We have considered the recent EFF guidance that was published in August 2020: The EEF Guide to supporting school !
planning: A Tiered approach to 2020-21 to think about the best strategies to use in order to enable children to ‘catch ‘
up’. This is also considered alongside the EEF report published in June 2020 Covid -19 Support Guided for schools.

CE Primary Schog

Please note this plan and strategy is a working document so that we monitor the impact of our actions regularly.

School Led tutoring:

https://www.gov.uk/government/publications/school-led-tutoring-conditions-of-grant/school-led-tutoring-conditions-of-grant

2.1 Mainstream schools

For 2021 to 2022, the grant provided has been calculated to cover 75% of the cost of tuition, based on an average cost of £18 per hour and a
pupil receiving a package of 15 hours of tuition, totalling £202.50 per pupil.

From the £18 average hourly cost, DfE will provide a maximum of £13.50 per hour for tutoring. Schools and academy trusts are expected to
contribute the remaining £4.50 from other budgets such as the recovery premium or pupil premium. Schools can, if needed, offer provision at
a higher unit rate than £18 but it will not be funded by DfE and the school or academy trust will be responsible for all costs beyond £13.50.

State-funded schools and academy trusts in England (as detailed above) will receive £202.50 per pupil for 60% of their pupils that are eligible
for pupil premium, from year 1 to year 11. The number of pupils will be rounded to the nearest whole number.


https://www.gov.uk/government/publications/school-led-tutoring-conditions-of-grant/school-led-tutoring-conditions-of-grant

School Numbers: Pupil Premium = 20 children (12 Pupil Premium children and 8 service premium children) therefor 60% of 20 =
12 children count for the funding streams x £202.50 = £2,430 Funding received into school.

As a school we have chosen to go down the route of school led tutoring- which will be a mixture of Senior Leaders and

General TAs, the justification for this, is that these staff members know the needs of the children will.

Term 2 Term 3 Term4 Term 5 Term 6
CM 5 hrs per week 5 hrs per week 5 hrs per week 5 hrs per week
@£16 x 6 weeks = | @£16 x 7 weeks @£16 x 7 weeks @£16 x 7 weeks
£480 £560 £560 £560
JM 5 hrs per week 5 hrs per week 5 hrs per week 5 hrs per week
@£16 x 6 weeks = | @£16 x 7 weeks @£16 x 7 weeks @£16 x 7 weeks
£480 £560 £560 £560
Total £960 £1120 £1120 £1120 Total School Led

Tutoring Funding:
£4,320

- £2,430

Over spend
funded by Pupil
Premium strategy
funding for
targeting similar
children.




Additional Information: Catch up 2021-22

School Aspirations: EEF Actions Desired Outcome: Measurable Who? Costing: Monitoring (See RAG
Strand Outcome: How will below)
impact be
measured?
12 Teaching All children have All children make | Attainment and CPD across the SLT and Governor

access to high
quality good

QFWT- every day.

good progress in
all the core
subjects, having
accessed good
QFWT every day.

Progress of
children is good
from their starting
point in all the
core subjects and
the foundation
subjects.

End of KS2 results
show that PP
children make
good progress
and attainment.

year- linked to SDP.

Staff meetings
linked to SDP.

Staff have access to
online CPD
opportunities.

Term 1 and 2:
M

S5hrx£18x 14
weeks = £1,260

monitoring through
the year.




KS1 PP Children
achieve FFT Top
20% targets and
make good
progress from
their starting
points.

cM
S5hrx£18x 14
weeks = £1,260

KC costed time:
1.25 hrsx £36 x 14
weeks = £630

Children’s Year 1
and 2 Phonics
assessments are
above national
and local results.

Monitoring the Impact:
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Intervention Overview for Catch Up: Targeted Interventions and Support: Catch Up and School Led Tutoring Funding:

Initial funding for the academic year focussed on Year 1 and Year 2 —to support reading and phonics interventions moving forwards.
Initial baseline for Year 2 Phonics from the end of the Year enable key children to be targeted for the December Phonics assessments:
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From the Interventions provided 100% of Year 2 children were able to pass the phonics threshold:
Photecs Assassment J021.22

The catch up funding was used successfully to ensure that this was met. The focus on reading for some of these children continues. Phonics interventions in Year 1 continues with
TA being used to support additional interventions to enable the children to reach Year 1 standards. Targets for Year 1 Phonics is 80% with a number of children targeted already
receiving interventions work.




READING EYFS |Year 1 Phonics TARGET Current Phase
S_ELG Pass Phase 5
S_ELG Pass Phase 5
S_ELG Pass Phase 5
C_ELG Pass Phase 5
C_ELG Pass Phase 3
8_ELG Target Phase 3
S_ELG Pass Phase 5
C_FIG Target Phase 3
S_ELG Pass Phase 5
B40-60 Unlikey to pass Phase 5 {(sounds) Phase 2 (blending)
C_ELG Pass Phase 3
S_ELG Pass Phase 5
S_ELG Pass Phase 5
S_ELG Pass Phase 5
B_ELG Target Phase 3
S_ELG Pass Phase 5
S_ELG Pass N/A
B_FIG Target Phase 3
B_ELG Target Phase 3
C_ELG Pass Phase 3

Examples of Phonics interventions:

Class: Year1 Term:2

Name of Chigren: SEN
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The main focus across the school continues to be writing for Term 3 and 4 around writing. Staff meetings have looked at modelling in order to develop and improve the pedagogy
around classroom practice.

Term 1

1

support.

Target academic

All children will be
re- assessed in
Reading- including
benchmarking and
phonics
assessments.

Children will be
assessed and
comparisons
made with end of

Children will be
given the right
support and
intervention that
they require to
improve their
reading from their
starting points.

Interventions in
the core subjects
are provided for
children across
the school.

Interventions are
mapped
rigorously and the
impact of the
interventions

Additional TA time
to reassess phonics
and benchmarking
levels.




T6 data that is
available.

measured
carefully.

(EEF
recommendations
followed)
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Examples of Intervention maps: Impact measured as numerical data- for example Benchmarking Levels and Maths improvements.

Al chikdren dertied as beng wel below age-retied standarns
for Maths. Anafysts of paper shows that chidren are having
difcuty acoessing regscning questions.,

Wesk oy Wees Chidmn Wil woik on reasoning questions baseo
an concapts Deow:

Week 1. Applicaion of + and — In word problems
Week 2. Applcaton of X in word probiems

Woak X of /in woed

Week 4: Applcaton of reasoning questions
Week 5 Applcaton of reasoning questions
Wk 0 Applcaion of mascning questions
Week 7: Re-assessment

KC 25 mrutes x 4 week

Cateh Up hnding
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