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Ethos Statement

It is the aim of the Governing Body of St Helen’s Primary School to support the implementation of
policies and procedures that develop the skills our children need to achieve our vision of:

“Excellence, Enjoyment and Achievement together in a nurturing Christian community.”

This underpinned by our ethos for all children to be “Flying High: soar on wings like eagles” inspired
by the Bible verse in Isaiah 40, v31.

“Those who hope in the Lord will renew their strength. They will soar on wings like eagles”
The four key principles from our vision which underpin what ‘Flying High’ means are:

- Excellence: having high expectations, challenging for all

- Enjoyment: living life in all its fullness

- Achievement: everyone reaching their potential

- In a nurturing Christian community: made in God’s image, everyone different but soaring together
as one

We seek to develop these through our connected curriculum.
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Our Curriculum:

We developed a curriculum alongside our partner school St.Mary’s in order for all our children to
meet the aims outlined above- our curriculum intent.

St Mary’s and St Helen’s Connected Curriculum

PLEASE NOTE PAGE REFERENCES ARE FOR STAFF IN THEIR TEACHING AND LEARNING GUIDE AND
WILL NOT BE APPLICABLE ON THIS POLICY;
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It is our intent that the children in our schools to enjoy learning through our ‘connected curriculum’. It is
designed to help the children make connections...

1. with one another within each individual school

2. between both schools

3. with local and global communities

4. to our past as we learn from those that have gone before us

5. with future generations by considering the footprint we are leaving behind
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6. across different subjects in order to fully immerse themselves in their learning, to make subject
matter meaningful and to maximise learning time.

At the heart of our curriculum is the notion that our children will become ‘brave change-makers’. We want to
help the children in our schools to develop the skills and confidence to speak out and to make a difference.

In the words of Greta Thunberg ‘No one is too small to make a difference’.

The Big Picture
Giving our children the skills
and knowledge they need,
through topics that allow
pupils to question, probe,
think deeply about and
challenge perception, making

a mark in their communities.
The Big WHY

We want to connect with
each other. We want to
connect with the children. We
want our children to connect
with their community, society
and the world.

‘Brave Changemakers’

Rationale
We want to connect our children to the world: their school world; their family world; their community world;
their national world and their global world.

We have used the six Oxfam Global Themes as a starting point for our curriculum.
We have built our curriculum around a Christian ethos.

...an ethos of action-taking, challenging injustice and becoming agents of change in the transformation of
ourselves, our relationships and our communities from the local level to the global.

Christian aid, global neighbours handbook

Curriculum Journey

The curriculum journey is mirrored across the two schools enabling the teachers to plan
elements together whilst ensuring the curriculum content matches the needs of the two
communities.
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National Curriculum Knowledge and
DRIVERS Skills Progression

4 N\ 4 A
. J

. J

OUR INTENT IN ACTION
action-taking, challenging
injustice agents of change

transformation of ourselves, our
relationships and our
communities

Drivers

The curriculum has three core drivers which have been carefully planned and documented by the two schools.
Teachers use the progressions documents for each of these to ensure that learning builds upon previous
learning.

Subjects/Topic (Head)
The curriculum subjects have been mapped to ensure coverage and with careful consideration of the
opportunities to explore the global theme through the topic. These are recorded on the Long Term Planning

document.

Global Themes (Heart)

In years 1-6 we plan our curriculum on a two year rolling programme which enables us to explore deeper in
our learning. In reception, all 6 themes are taught to ensure that children get a balanced introduction to the
curriculum and the pace of learning is appropriate to children’s developmental stage.

Identity and Diversity Peace and Conflict
Social Justice Rights and Responsibilities
Sustainable Environmental Development Global Neighbours

Brave Changemaker skills (Hands)

Central to the curriculum is that it gives our children the skills and knowledge they need, through topics that
allow pupils to question, probe, think deeply about and challenge perception, making a mark in their
communities. In our schools, this is what is known as a developing as a brave changemaker.
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Critical Skills that we will teach to help our children become Brave Changemakers

Critical Thinking

Cooperation and Conflict Resolution

Empathy

Managing Change

Self-Awareness and Reflection

Making Decisions

Communication

Skills will be taught in our topic and through our RE and PHSE curriculum. These skills
will be visible at the end of each topic, in what the children say, do and write.

Key Documents to support Planning

Long Term Planning

The long term planning pulls together the core curriculum, including those subjects that sit outside the

connected curriculum.

0:\Global curriculum\Core Curriculum 2020\Long Term Plan 2020\Current Long Term Plans

Homelessness and Soup Kitchen

YEAR A AUTUMN SPRING SURMMER
GLOBAL CURRICULUM THEME Identity and Diversity Sadial Justice 5 [E v Development
GLOBAL TOPIC/ QUESTION How can we help someone who doesn’t have a home? | s it fair? - comparison between cultures {G8 [ Africal, life How can human's negative behaviour impact the

of a child, animal rights and rao animals - Camic Reliaf,
link to an African school, Trip to Wild Place §/ Moak's Ark

environment? T1 - plastic and the ocean T2 - rainforest
and defarsstation. fAndy's friend - linked with plastic.

PRODUCT OUTCOME

A product that develops an understanding of similarities
and differences between pecpls in local settings and
also in wider contexts, allvwing children to understand
self-identity and belenging eg. Suppart hameless
commaunity - harvest callections f Soup Kitchen |/
singing for a kacal community

& product that develops and understanding of what
Fairness means. Children will be able to identify axamples
of what it can mean to be rich o poar in lacal and other
contexts eg. Raising maney far the Uganda partner
schoal - &g sponsared event, selling artwark, Tribal shaow
|zasted entry] with African drumming, African songs,
shiopcase between schaals. Trip to SM -Wildalace/ 5H -
Maah's Ark {could children write to each other about their
wisit and the way animals are treated 7]

& product that develops an understanding of positive
and negative impacts of people'’s actions {including own
parsonal choices) of athers on the anviranment. The
children will demonstrate an understanding of haw
peaple can damage or improve the environment eg.
Creating information to share with others &g Including
agroup project &g [T {adverts, persuasive presentation,
poster, letters to MP's, ketters to local centres to
encaurage recycling), spansored walks for a charity &g
o restation. Visitor - Andy's friend {maring biologist).

WHY/BRAVE CHANGEMAKER

Empathy - Children will Be able to talk abaut identity
and diversity using an aw of and far

Communication - Children will be able to participate in
i that affect self, others and the wider warkl by

peapls's feelings. Theay will be able to demanstrate an
interest in and concern far athers autside their
immedixte circle and in & context different to their awn.
Managing change - Children will be able to destribe
fumlings abnut changes in awn Tife and lacality.

stating opinions and starting to give reasons for thess in
addition ta listening carefully to others.

Making decisions - Children will be able to contribute
actively and constructively ta the life of awn dlass and
sehool. They will be able to take action when something i
unfasir.

Self-awareness and reflection - Children will be able ta
recognise effects of own behaviaur an others and use
this to help make choices. The children will be able to
identify matters that are important ta self and athers

and will learn from mistakes and feedback.
Cooperation and conflict resolution - Children will be
able to play and work cooperatively by helping to ensure
that everyone in own group is included. They will begin
to show tact and diplomscy.

RELATED TEXT

Lost and Found, Beegy, Uncle Willie and the Soup
Kitchen, Croc and Bipg. Tyrannasaurus Drig, The
Joairney Home, There's & bear on my chair, Three Gttle
Pigs.

The Hunter, Grace and family, Duck For president, Red - a
crayons story, Harry and the bucketful of dinosaurs -
endangered animal one. Lila and the secret rain, Under
the same sky, African Falk Tales, | have the right tabe a
child - Allain Serpes

The Great Kapok Tree, The last wolf, Little Red Riding
Haood, One plastic bag, The adventures of & plastic bag, &
planet full of plastic.

Significant events in own life

Significant events in world histary - Lve Aid_WWE

GEQOGRAPHY

Mame and locate UK, countries and capital cities
mapping

St Marys: T1 - ¥1/2: D: What did Jesus teach? ls it
possible to be kind to everyane, all the timea?
{Christianity]. T2 - ¥1,%2: LIC: Incarnation - Why does
Christmas matter to Christians? Dz Christmas Story -
‘Which did God give Jesus ta the warkd? (Christianity ).
5t Helens: T1 - ¥1 What makes some places gacoed,,
udaism). ¥2 What is the good news lesus brings
{Christianity]. T2 — ¥1 Incarnation. Why does Christmias
miatter? Y2 — Wha & Mushim and what do they believe?
[llam]

Mapping 2n area contrasting (European v's non-European

St Mary’'s: T3 - ¥1/1: AS: What miakes some places special?
{Christianity, Judaism). T4 ¥1/2: D: Pazssover - Mow
impartant is it for bewish peoples to do what Gad asks
them to do? (Judsism).
5t Hebens: T3 - ¥1: Who is lewish and what da they
bealimyve? (Judaism contrast Christianity) Y2: What can we
learn from sacred boaks? {lslam & Christianity]. Td-¥1:
Continue T3. ¥2: Sakiation - Why does Easter matter?

Significant events in natianal life, Greta Thunberg
Study an area of the UK ing, locating 7 continents
and 5 peeans

St Mary's: T5 - Y1/2: UC - Gospel: what & the good
news that lesus brings? (Christianity). TE ¥1/2: UC - Gad.
‘What do Christians believe God is like? A5 - Why do
some people balieve God exists7 (Christianity)
5t Helens: T5 — ¥1: How should we care for others and
the world? (udaism link) ¥2: What does it mean ta
belong to a faith community? {Islam and Christianity).
TE — ¥1: Creation - wha made the world? ¥2: God - what
do Christians believe that God is [ke?
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Progression Documents

Global 0:\Global
Themes EYFS ks1 LKs2 UKks2 curriculum\Cor

Identity and Unigueness and value of Similarities and differences Diversity of cultures Nature of prejudics)

Diversity every person between peoples in local and societies within racismand sexism [ @ Cu rricu | um
Similarities and setting and also in wider and beyond own andwaystocomball — .

Attitudes: Sense of differences between self contexts experiences these 2020 5 Curriculu
identity and selt-

and others ‘What contributes to self- Contributions of Benefits and

esteem identity and belonging different cultures to challenges of mP rogressions

our lives diversity

\'alu?i;edssp::a"ﬂ 2020\G|0ba|

Social Justice = Whatis fair and unfair *  What fairness means = How fairness may *  Ways of defining.
* |mportance of caring and + Examples of whatitcan not always mean and measuring Themes GIObal
Attitudes: sharing mean to be rich or poor in equal treatment poverty and .
Commitment to local and other contexts » Some causes and nequaiyana e | CUrriculum
social justice and effects of poverty wider causes and

equity and inequality effects of it Progression_doc

(including gender Inequality within

Values: Truthfulness inequalities) at and between X
and thankfulness local, national and societies and how -
global levels these change
Sustainable ® Living things and their * Positive and negative = People’s * Environmentally
Environmental needs and how to take impacts of people’s actions dependencies on responsible living
Development care of it (including own personal the environment and global
s Possibility of change in cheices) on others and the = Basics of climate inequalities in
Attitudes: Cancern the future environment change [causes and ecological footprint)
for the environment * How people can damage or effects) *  Wider causes and
and commitment to improve the environment implications of
sustainable climate change
development + Importance of
biodiversity

and perseverance

Brave 0:\Global
Changemake Satss rossaon curriculum\Cor

THEME EYFS K51 LK52 UKS2 1
r Critical and Creative | Ask quastions Ask relevant question Begin to identify opinion Identify opinion and bias M
Thinking Suggast waysto Consider merits of different Give evidence for an argument Ewvaluate media and rangs of 1
solve problems viewpoints Assess different view points voices 2020 CU rricu l u
(Hands) Waonder about ideas | Use different approaches to Imagine alternative possibilities Analysis assumptions m Pro reSSionS
solve problems and suggest new ideas to solve Assess different viewpaints an —g—
problems present counter arguments }
Keep an open mind 2020 BraVe
Empathy Show sensitivity to | Show awareness of, and Adapt behaviour to take into Adapt behaviour to take into Chan emaker
peaple’s feelings concern for, people’s feelings account feelings of others account feelings of athers
and needs Show interestin, and concern | Empathise with people in local Discern how people are feeling
for, others outside immediate and more distant contexts through their words, body
circle and in contexts different | Understand impacts of prejudice | language, gestures and tone
toawn and discrimination Recognise how different

backgrounds, beliefs and
personalities affect behaviour
and world views

Self-Awareness and | Recognise, name Recognise effects of own Identify connections between Recognise personal strengths
Reflection and deal with behaviour on others and use personal decisions and issuas and weaknesses
feelings in a positive | this to help make choices affecting people locally and Ewaluate ways in which own
way Identify matters that are globally emotions, words and behavioy
Matice some effects | impartant to self and others Explore reasons for negative can affect people both locally
of own actions on Learn from mistakes and use feelings towards others and in and globally
others feedback new or difficult situations

Identify how people
are feeling (e.g.
happy, sad, worried)

Curriculum 0:\Global
Subjects curriculum\Cor

People and Changes
T tellthe difference between past and present in their own and

Understand and use simple historical concepts such as now/th|

other people’s ives by using and making simple comparisonsto | and same/different, e Cu rricu I um
( H ea d ) *Recognising the distinction batwean past and present. parts of stories, and features of events. =To show what they know and understand about the past in

*Identifying some similarities and differences between their own | * Recognise that their own lives are different from the lives of different ways (speaking, role-play, drawing and writing). 2020\C urr | cu I u
present and aspects of the past people in the past by describing some of the topics, events and | = Understand historical concepts and use them to make simple

*Place a few events and objects in order by using commen peaple that they have studied. connections and draw contrasts. .
phrases to show the passing of time (old, new/joung, days and | * USE Simple stories and other sources to show that they know mP rogressions
months). and understand key features of events.

Show their developing knowledge and understanding of the past 2020

by:

* Recognising the distinction between present and past in their
own and other people’s lives.

= Identifying some similarities and differences between ways of life
in different periods

= Know where some people and events fit inte a chronological
framework by using commen words and phrases about the
passing of time (before, after, a long time ago, past....

Enquiry, Interpretation and Using Sources
~Use sources to answer simple questions about the past, = Identity some of the basic ways the past can be represented

= Ask and answer questions about the past through observing and handling @ range of sources, such | *To begin to understand the reasons why people in the past acted as they did from a range of
as objects, pictures, people talking about their past, buildings, written sources. tures, plays, fims, s, museum displays, stories).

Assessment
St Helen’s Only: The assessment document pulls together the assessments of all core subjects and is
completed by the end of each global theme or unit where the subject is taught discretely.
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Wider Curriculum Assessment Grid 2019/20
Year Group: 2

Our Topic: Social Justice - Is It Fair?

Core objectives from this topic: Assessment Term 3 Term 4
(Against
Expected Standard)

History: Working Below
Chronology: -

. Eﬁ\grniﬁcant historical events Working At

+ Significant people from history that have contributed to Working Above

local, national or international life

Geography: Working Below
KNOWLEDGE
Location:
+ Name and locate the world’s seven continents.
Place:
»  Small area of the United Kingdom. Working At

+ 5Small area in a contrasting non-European country.

SKILLS
Geographical Enquiry:

* Ask simple geographical, ‘where?, ‘what?, and ‘who? | Working Above
questions about the world and their environment e.g. “What
is it like to live in this place®

+ Investigate through observation and description.

+  Recognise differences between their own and others’ lives.

Developing the Big Question and Product Outcome
Teachers should refer to the Global Curriculum Progression document in devising the Big Question and
Product Outcome. This should be agreed across the two schools.

EYFS KS1 LKS2 UKS2
Sustainable ® Living things and their * Positive and negative * People’s * Environmentally
Environmental needs and how to take impacts of people’s actions dependencies on responsible living
Development care of it (including own personal the environment and global
® Possibility of change in choices) on others and the * Basics of climate inequalities in
Attitudes: Concern the future environment change (causes and ecological footprints
for the environment * How people can damage or effects) * Wider causes and
and commitment to improve the environment implications of
sustainable climate change
development * Importance of
biodiversity
Values: Hope/justice
and perseverance

EYFS: How can we KS1: How can our LKS2:What can  UKS2: How can
make a difference actions change the we do to prevent we respond to
to our world? environment? climate change? the wider causes
of climate
change?
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Enquiry Road Map

The road map provides a framework for collaborative planning. Teachers start this process by reflecting on Big

Question, drivers and the identified texts. This can be informed by the Long Term Planning Summary.

LKS2 Rights and Responsibilities

What makes a good leader?

}IOOK UNDERSTANDING

1- 2 weeks Up to 7 weeks

PRODUCT

1 week (or developed across and
delivered in 1 week)

REFLECTION

1 week

Outdoor Problem Solving

. Ancient Rome?
- Transporting water from one

location to another Who were the Romans?
- Crossing the water (any
bridge building problem)

What's their British timeline?
ORindoor — Letter from HT ats their British timefine

There's a problem in school... don’t Way of life
know how to sort it out. LKS2 Can Who led?
you help?

- Caesar
Debate/Discussion: What do we
need to solve this problem? Lots of - Claudius
answers — provoke the need for - Nero

leadership.

Share the question: What makes a
good leader?

Boudicca’s husband)

- Boudicca
What do we already know?
How did they lead?
PROVOCATION: what leaders do we

know? ROMAN LEADERS

- Senate/Senators
- Governors in provinces

What do we need to find out?

What can we learn about leadership from

What was their connection to Britain?

- Prasutagus (king of the Iceni—

What makes a good leader?

Answer question by creating
something new:

We need to —
Tell our community to ....

We will do this safely and fairly
by

Debating

Asking parliament (or local
leaders)

Gathering people’s opinions
Raisin awareness

Voting

What makes a good leader?
BCM

Our answers are —

We can...

We know this because

We have learnt from the past that...
Society needs to...

I think

Because

And also

We were successful because...
Next time we will...

The knowledge | have learnt is...

How can we protect others?

KS1 RIGHTS AND RESPONSIBILITIES PROVISION ROAD MAP EXAMPLE

kil
[TEXTS TO INSPIRE Input R | Enhanced C o for Product
ITHE PROVSION & Teacher (™ o et Challenges linked to the input Provocations Adult, "T,. -
TEACHING initiated ‘ﬁ Tl activity, resource
SEQUENCE s
English Science challenges: Sunny’s home — NF: Leaflet protecting
(NC Knowledge) Narrative: Meerkat mail - focus on Designing a meal for.. resources to make hedgehogs
Animals inc. habitats Labelling the best home for
humans/Habitats | NF: NCR Meerkats (or other) Matching animals to habitats sunny
Significant Narrative: Hodgeheg/Storm Whale Bird feed balls Hodgeheg road safety
People from the NF: Leaflet protecting History Challenges: posters
hedgehogs/whales Sequencing Grace’s story Animal
past Science Role on the wall for Grace hunts/matching
Animals and Habitats (see science) Soap Box talk: We know about animals to habitats
History Grace Darling Designing foed for

All about Grace Darling
‘What | have found out?’ reviews

English challenges:
Sequencing, retelling, short bursts
guided writing sessions linked to
sequence

certain animals
Bug homes/designing
bird feeders

NF: Recount of Grace Darling
Soap Box speeches: Today | am
talking about ... hedgehog/Meerkats

Protection/voice
for the helpless

Role play — RNLI
station, resources for
building animal

Soap Box speeches: Today |
am talking about ...
hedgehog

= - etc homes, We can protect hedgehogs
S Z0OM SPEAKER... hedgehog Vets/hospital/ by...
?: society/RSPCA/VET/RNLI/
igntiee | _ Poster: Help the ...(hedgehogs like Safety posters Help Grace rescue the | MAXI PRODUCT:
y Being a the hedgehog preservation society) Rule for... working around the sailors... floating and HEDGEHOG HOME and
Changemaker Warning poster: watch out for classroom/keeping each other sinking provocations LEAFLET FOR PARENTS
swamps,/termites (linked to Meerkat | safe/COVID etc What do you do if you find a
Hedgehog?

Continuum (Superseded by Road Map)

Once teachers have familiarised themselves with the above documents, have collectively honed the big
question and have identified the product outcome, they work together to develop the teaching sequences.
This is initially recorded as a continuum and links teaching in English with the core curriculum.
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Medium Term Planning
Having completed the road map, the medium term planning document is completed. This document outlines
the teaching sequence for English and the global curriculum thus creating a connected curriculum.

Term 6

English Teaching Sequence
Narrative
Phase 1 Outcome: Immersion in the text and retelling
Phase 2 Qutcome: Grammar and short bursts
Phase 3 Outcome: Innovate, plan, write and redraft a finding
tale

Topic Sessions

Week 1

Marrative

Tues: L.O. Predict in detail using inference skills.

HOOK — Virtual safari and chn dress up.
Safari video on as ghp come in and word search to complete.
JH share personal safari experience.

Experience to hook the children into the core text (The Hunter).

Chn to explore the outdoor area en their own “safari’ to find
pictures of African animals and new vocabulary to create a
class WORD BANE.
TASK: Children write a prediction about the core text using the
sentence stems ‘I'm thinking, ’'m wondering, It seems to me.
based on what they have found.
Share the front cover with the children and a page from inside
the book.

- Has your prediction changed?

- What do you think the book will be ghoui?

- What might happen?
Share the story with the children
Caollect further interesting new wocabulary and share on a word
bank in the classroom)

Thurs: L.O. Text mark the key features of a finding tale.

GROUP TASK: Jigsaw — Cut up Model of Excellence and chp put
seguence it back together

Tues:

STARTER: Introduce ‘The Big Five” — Ask for predictions.
Watch David Attenborough clips on “The Big Five”

What does poaching mean?

Why gre these animals.aoached? What for?

Chn to match the animal to its characteristic that it is poached,
for.

PPT: The Big Five (Addressing Sustainable Development:
Megatives of peoples actions)

TASK: 5 groups — Each group to create an informative poster on
why their animal is poached.

PLENARY: Share posters to the class. Share what is in place to
protect these animals — Find video if possible.
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- What are the key features?

- What is the text type?

- What is the purpose and audience?
Share that it is a narrative and it is a finding tale.
TASK: Create the ‘Thinking boxes” together as a class and text
mark the key features using cgloured pencils linked to the key.

Fri: L.O. Retell a finding tale.

Introduce oral story. Focus on a section at a time.

Pre-draw story map in strips (Opening, Build up, Problem,
Resolution and Ending/ Beginning, Middle and Ending) and
enlarge this for the working wall. Focus is to learn it. Whole —
Group — Pair retelling.

Week 2

MNarrative

Mon: L.O. Write a diary entry in role.

Talk about characters’ feelings using evidence from the text:
Share pg. where Jamina finds the baby elephant

E — Explain what's happening on this page. Tell me more about
the baby elephant and lamina.

R- What does Jagmina have to de? (Try lead him home with her
and perhaps they find his family on the way)

How may Jamina be feeling?

I—What sort of person do you think Jamipa is? How may she
be feeling about this?

C- What words has the writer chosen to use to describe how
the baby elephant is feeling?

TASK: Children imagine they are lamipg and write a diary entry

Mon: Art - L.O. Use a range of media and control the marks
made.

Piece 1: Introduce the different shading technigues and
practise these in their books. Choose one of ‘The Big Five’
animals to sketch (This animal will be in the innovation of their
story).

Piece 2: Use pastels to draw their chosen animal again,
choosing the appropriate colours to match their appearance.

Tues: Become an expert on their chosen animal!

TASK: In groups of chosen animal, go to each station to record
facts. Each station to relate to a different key feature e.g.
habitat, appearance, diet etc.

situation.

about rescuing one of the big five animals in the same

Discrete Subject Planning

Some subjects are taught discretely. For these we use the discrete subject planning document.

St Mary’s School Planning Sheet

Year: 1 and 2 Apple, Cherry and Pear Term:1
SUBJECT WEEK 1 WEEK 2 WEEK 3 WEEK 4 WEEK S5 WEEK 6 WEEK 7
Lo Lo: LO: LO: Lo Lo Lo:
Canl log on? Canllog on? Can | access a Can| make a poster? Can | make a poster? Can| create top tips Can | create a top
website? for e-safety? tips poster?
ACTIVITY: ACTIVITY: ACTIVITY: ACTIVITY: ACTIVITY: ACTIVITY: ACTIVITY:
E-Safety gquestion — E-Safety question — E-saftey questions — E-safety question — E-safety question — E-safety gquestion — E-safety question =
Why must we use a Why must we use a What rules do we use | How do we keep our How do we keep our How would you How can you be a
COMPUTING password to log on? password to log on? tostay safe online? information safe information safe support a friend if good friend online?
Log on to laptops Log on to laptops Children log on and online? online? something bad Revisit top tips, log in
the n access textease then access textease then access cheebies Children log in then Children log in then happened to them and create posters to
and draw a picture and draw a picture. and play a game access textease and access textease and online? be displayed in class
make a poster about make a poster about Discuss the guestion
theme. Save posters therme. and create top tips.
o access next time.
Lo LO: LO: LO: Lo: Lo LO:
To discuss what it To learn about what To understand how To learn about what To learn about what Tounderstand what it To understand what
means to be kind the Christian bible the parable of The the Christian bible the Christian bible means to be kind it means to be kind
To begin to teaches about Good Samaritan teaches about teaches about
understand times kindness. expresses kindness. kindness. kindness and how Toshow an
when it is difficult to this makes Christians understanding of
be kind . To learn about the behave towards how/why Christians
parable of the other people. show kindness.
Paralysed man
Toshow an
understanding of
what kindness looks
like.
RE ACTIVITY: ACTIVITY: ACTIVITY: ACTIVITY: ACTIVITY: ACTIVITY: ACTIVITY:

Reflect and draw an
occasion when you
were kind to
somecne even
though it was
difficult

Discuss and reflect - Is
it easy to be kind to
someone you don’
know?

Discuss why Jesus
told the story of the
Good Samaritan.
Sequenc e pictures of
Good Samaritan and
explain why this story
is about kindness.

Tell the story of Jesus
healing the Paralysed
man. Who showed
kindness inthis
story?. What is the
kindness that is
shown? Children to
sequence the events
of this story.

Teach the children
that one of Jesus®
maost important
teachings was Love
your neighbour as
yourself’ (Mark
12:28-31) Discuss this
means and what it
might lock like in
everyday life. lesus
meant everyone is
your neighbour.

Rewvisit key question:
Is it possible to be
kind to everyone all
the time?

Jesus tells Christians
to be kind to
everyone. How do
they achieve this?
Look at work of
Sahlation

Ar v/ Christian Aid to
help with this
question.

Listening to Jesus’
teachings, doyou
think you are kind to
everyone all of the
time or is this
something you need
towork on?

How can you be a
better friend?
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Connecting with the families: Home Learning Menu & Curriculum Map
In addition to weekly English and maths skills homework children have a home learning menu

‘L11111111111L11lllillilllllllllllllllll'

e o

St Halong Gaft Schanl Mer
Speing Tarm
Giohal Theme: Saclal Juchcs
Big Question: L i Foir?
Topls Comparigan hebsagn coliures (Greal Brifaln and Africa)

Main Conrce
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Hrma!
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Jesarded An bume lecraing Jabiers for sharing

A brua sharing fraab! Childeen and fomilles can read and discuss
mmb.gn.r.l'ﬂ.qj.“arsdm.'.. hﬂ;ﬂ.’&&tﬂd.d. An Eha car, J.n;n,:tlh.l&
Lrood con ke engoy anghime ond almost angeders Devouor sagee 4-5

Side Ordars
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Tha Wilditfe Expart ... -
Anformablan dn on dndereahing oy

Tha Aunthar
Imagine jeou ara dn the middle af an Africon ploin or soford Wells a
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and evan fasi

peic poem uwaing the word ‘AFRICA’ as the title

YYYYYY

hmmpmgnta corwey a message that you feel
[-ssionate about.

wn hooks or the internet, find out some interesting focts
h.unimﬂlxs_ Create a true or false quiz using these facks.
h‘ﬂﬁu,cm animal. Annotate a photo or drawing to
tqz.@n}wm ite adaptations help it survive in its

YYYYYYY
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The home learning menu provides children with the opportunity to continue to engage with our connected
curriculum and to support the children in becoming independent learners. The home learning also provides
families with the opportunity to connect with the school curriculum. The Curriculum map provides families

with an insight into school-based learning.

Page 11 of 16



Spring Term 2020 Year 2 (KS1)

Connected Curriculum Theme: Social Justice

Brave Changemakers Outcome: African showcase as a fundraising event for our

partner school in Uganda, Our Child.
Trip: Noah's Ark Zoo Farm (3" February)

Attitudes: Commitment to social justice and equity

Toepic: Comparison between cultures (Great Britain and Africa)
Context: The life of an animal (Term 3) and human rights (Term 4)

There are seven continents on Earth and together
they cover one third of the world, with the oceans
covering the other two thirds. Ordered from largest
in area to smallest, they are: Asia, Africa, North
America, South America, Antarctica, Europe, and
Australia.

Africa is the continent that has the most countries.
There are 54 countries on the African continent.

In Africa, the Big Five game animals are the lion,
leopard, rhinoceros, elephant and Cape buffalo. The
term was coined by big-game hunters and refers to
the five most difficult animals in Africa to hunt on
foot but it is now also widely used by safari tour
operators.

Africa
L

____ subjet Term 3 Learning

Core text: The Hunter by Paul Geraghty

Core Text & Writing

Our Big Question: Is it fair?
Learning Questions:
What does fairness mean?

What does it mean to be treated unfairly?
‘What does it mean to be rich or poor in local and other contexts?

Communication - Children will be able to Poachers
participate in discussions that affect self, others and
the wider world by stating opinions and starting to
give reasons for these in addition to listening Welfare
carefully to others.
& @ Continent
Making decisions - Children will be able to Endangered
contribute actively and constructively to the life of
own class and school. They will be able to take
action when something is unfair. L
Extinction
lllegal

Narrative: Write a finding tale.

Non-fiction: Write a balanced argument on whether it is fair that animals are kept in zoos.

A person who
hunts or catches
animals illegally.

The health/
happiness of a
person or animal.

One of several
large landmasses.

A species at
serious risk of
extinction.

A group of species
that have no living
members.

Not allowed by the
laws or rules.

Habitat

Employment

Motive

Captivity

National
Park

Savannah

The home of an
animal or plant.

Having paid work.

A reason for doing
something.

Being imprisoned.

An area of
countryside that is
protected for the
public or the
preservation of
wildlife.

A grassy plain with
few trees in
tropical and
subtropical regions.

Other cross-curricular writing: Write to inform about poaching and write a recount on a real event (trip to Noah's Ark Zoo

Farm)

Reading Skills

Read fluently with greater expression and responding to punctuation
Extract meaning and draw inferences
Find and retrieve information
Discuss vocabulary

Mathematics
Science

Religious Education
Computing

Physical Education

Animals including Humans

The impact of IT (linked to media skills)

Dance and tag rugby

Multiplication, Division and Money (All linked to 2s, 5s and 10s)

What can we learn from sacred books? (Islam & Christianity)

Geography Mapping an area contrasting (European v's non-European)
History Significant events in world history

Art Printing — African batiks

Jigsaw Dreams and Goals

Music Zootime by Joanna Mangona (Reggae song) and Beat Bus Music

Make predictions: | think that... because... This could mean that... This is similar to...
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Curriculum Implementation.

“To offer a broad, balanced and inclusive curriculum which empowers children to achieve their full
potential and make informed and responsible decisions throughout their lives.”

e Our Curriculum is broad: so that it provides a wide range of knowledge, skills and experiences

e Our Curriculum is balanced: so that each element is given sufficient time to contribute effectively
to learning

e Our Curriculum is inclusive: so that it provides opportunities for all pupils regardless of any
differences which might exist

Furthermore, in order to meet the aims outlined:

e Our Curriculum is relevant: so that it is directly related to the learner’s experience

e Our Curriculum is coherent: so that each element is linked where possible to make the learning
experience more meaningful

e Our Curriculum is progressive: so that teaching builds upon what has gone before, to develop skills,
knowledge and concepts in a systematic way

e Our Curriculum is differentiated: so that that learning is scaffolded to meet a wide range of needs
presented by learners

Through our Connected Curriculum the key areas of the National curriculum are implemented

Language & | Numeracy & . : . Physical
Literacy Mathematics Science Art & Design | Computing Education
. Design & Religious .
History Geography Technology Languages Education Music

Our curriculum is then enriched through:
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e Learning outdoors

e Clubs and enrichment opportunities

e Visitors and school visits and trips

e Collective worship

e Theme weeks

e Personal, Social and Health Education (PSHE)

Alongside our Connected Curriculum Model

Alongside our connected curriculum at St Helen’s, our curriculum makes use of the following
discrete elements:

e Big Maths and a ‘teaching for mastery’ approach to Maths teaching

|EttE:EE:EISE :EEE:EIIIE“ Pl:E:'EEI
South Glos. Locally Agreed Syllabus for Religious Education (RE)
Read Write Inc Phonics scheme Jigsaw PSHE
South Glos Locally Agreed Syllabus for Computing

Information about all aspects of our curriculum and curriculum maps are available on our website:

www.sthelensprimary.org.uk

PSHE, Spiritual, Moral, Social and Cultural (SMSC) & Behaviour

The school curriculum supports the development of the following twelve school values which
underpin our Behaviour Policy across the school:

Courage Trust Justice Forgiveness Truthfulness  Thankfulness
Compassion Friendship Generosity Respect Service Perseverance

These values are woven into all we do and are strongly supported by our PSHE Jigsaw curriculum,
SMSC development (including Collective Worship) and our Positive Behaviour Policy.

Further details of these aspects of the curriculum are outlined on our website.Assessment

The school assessment systems are closely aligned with our curriculum to ensure that it is
purposeful, meaningful and helps us identify children’s progress towards nationally agreed Age
Related Expectations (ARE) at the end of each key stage.

To ensure that assessment for learning is embedded into our curriculum, we ask our staff to consider
the following aspects when planning a lesson or sequence of lessons:

e Success Criteria

e (Clear learning objectives

e Pupil led learning

e Peerand self assessment

e Learning evaluation

e Celebrating learning with others
e Our curriculum progression grids
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We have developed a standardised format for reporting assessments across the wider curriculum
(excluding English and Maths). These are completed at the end of each term and shared with the
curriculum teams.

Enjoyment & Engagement

We want our children to enjoy and be engaged by the curriculum we offer. We know that this will
help ‘hook them on learning’ and foster the qualities required for them to be a life-long learner. To
support this, we try to ensure that learning experiences are:

o |nvestigative

e Cross curricular

e Relevant & enjoyable

e Media rich

¢ Integrated

e Active & hands on

e Based on choice (developing application of learning)
e Challenging and engaging

e Developed in a supportive environment

e Culturally diverse

e Positive reinforcements of learning

e Personalised to support all learning styles

e Rooted in enquiry-based learning (making the child ask questions as well as answer them)
o Reflective
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