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Introduction 

We have created this guide to teaching and learning at St Helen’s and St Mary’s over the last 

year, looking to share the best practice both within both the schools and best practice from 

other schools, in order to develop and embed consistency high quality teaching and 

learning.  

This is very much an ongoing process, but involved: 

- Identifying the best practice in key areas of teaching and learning within the 

federation and outside 

 

- Sharing it as a staff team, discussing it, and agreeing a consistent approach as a 

school.  

Asking the questions:  

o Why are we doing it?  

o What will be impact of doing it?  

o How are we going to do it?  

o Is it manageable for staff? 

o How will we monitor it to make sure it is working? 

Contents: 

1. Planning Maths    

2. Planning English – Writing and Reading 

3. Planning the Connected Curriculum  

          - Framework for Planning 

          - Discrete Planning  

4. Phonics 

5. Spelling 

6. Assessment 

          - Use of Success Criteria 

          - Marking and Feedback 

          - Peer and Self Assessment 

          - Differentiation 

11. Learning Environment 

12. Home Learning 

13. Essentials for Learning 

 



Maths Vision 

At St Helen’s, our vision is ‘Flying high together, soaring on wings like eagles’. We believe that every 
child is entitled to a high-quality mathematics education, which will provide a foundation for them 
understanding the world. As a result, they will have an appreciation of the beauty and power of 
mathematics, plus a sense of enjoyment and curiosity about the subject. 
 
At St Mary’s, our vision is ‘Enjoy, Explore, Excel together; be amazing.’ Therefore, we aim for our 

children to enjoy their mathematics learning, have the opportunity to explore mathematical 

concepts with a natural curiosity and achieve their very best. 

Our teaching follows the National Curriculum with these aims: 

• become fluent in the fundamentals of mathematics, including through varied and frequent 
practice with increasingly complex problems over time, so that pupils develop conceptual 
understanding and the ability to recall and apply knowledge rapidly and accurately 

• reason mathematically by following a line of enquiry, conjecturing relationships and 
generalisations, and developing an argument, justification or proof using mathematical 
language 

• can solve problems by applying their mathematics to a variety of routine and non-routine 
problems with increasing sophistication, including breaking down problems into a series of 
simpler steps and persevering in seeking solutions 

 
We are on an exciting journey of embedding teaching for mastery to ensure that children of all ages 
are ‘flying high’ and ‘being amazing’ by acquiring a deep, long-term, secure and adaptable 
understanding of the subject. Our approach is framed around the Five Big Ideas (NCETM) which 
underpin teaching for mastery. The children are taught through whole-class interactive teaching 
where the focus is on all children working together on the same lesson content at the same time, as 
happens in Shanghai and several other regions that teach maths successfully. This means that the 
children are on a journey together, allowing no child to be left behind, by following a small step 
sequence which is reviewed daily to respond to the needs of the children. Small group interventions 
are used to build in smaller steps to minimise the risk of any child falling behind to ensure that 
misconceptions are overcome and gaps are closed. This enables the children to be ready to progress 
onto the next concept.  
 
Five Big Ideas in Teaching for Mastery: 

Coherence 

Lessons are broken down into small connected steps that gradually unfold the concept, providing 

access for all children and leading to a generalisation of the concept and the ability to apply the 

concept to a range of contexts. 

Representation and Structure 

Representations used in lessons expose the mathematical structure being taught, the aim being that 

students can do the maths without recourse to the representation 

Mathematical Thinking 

If taught ideas are to be understood deeply, they must not merely be passively received but must be 

worked on by the student: thought about, reasoned with and discussed with others 

Fluency 



Quick and efficient recall of facts and procedures and the flexibility to move between different 

contexts and representations of mathematics 

Variation 

Variation is twofold. It is firstly about how the teacher represents the concept being taught, often in 

more than one way, to draw attention to critical aspects, and to develop deep and holistic 

understanding. It is also about the sequencing of the episodes, activities and exercises used within a 

lesson and follow up practice, paying attention to what is kept the same and what changes, to 

connect the mathematics and draw attention to mathematical relationships and structure. 

The Five Big Ideas were first published by the NCETM in 2017 - https://www.ncetm.org.uk/teaching-

for-mastery/mastery-explained/five-big-ideas-in-teaching-for-mastery/ 

What does ‘Coherence’ look like within our partnership? 

Yearly overview 

At the start of an academic year, teachers map out a yearly overview for maths by using White Rose, 

NCETM Curriculum Prioritisation and the DfE Ready-to-Progress Guidance. The Ready-to-Progress 

Guidance can be used to ensure that the most important elements that underpin the curriculum are 

covered at the right time, and to ensure that there is continuity and consistency for pupils as they 

progress from one year group to the next. Teachers can use the guidance to inform decisions on how 

much teaching time to set aside for the different parts of the curriculum.  

 

S planning 

Prior to a block of learning, S planning is used to think deeply about the small steps needed to be 

taken (‘the journey’) to enable all pupils to succeed and meet the year group objectives. It is used as 

a professional development opportunity by exploring recommended resources to further enhance 

teachers’ subject knowledge and understanding of ways of teaching concepts. S planning can be 

approached in the following way: 

https://www.ncetm.org.uk/teaching-for-mastery/mastery-explained/five-big-ideas-in-teaching-for-mastery/
https://www.ncetm.org.uk/teaching-for-mastery/mastery-explained/five-big-ideas-in-teaching-for-mastery/


1. Start by using White Rose, NCETM Professional Development Materials and/or Curriculum 
Prioritisation Materials to identify each small step on post it notes -  

2. Cross reference with DfE Ready-to-Progress criteria to find your priority teaching points - 
Code RTP. 

3. Build in any smaller steps and discuss the sequencing until you have an ‘S’ progression you 
are happy with. 

4. Use different colour pens (if preferred) to map out the following: 
-Revisit prior learning - Code R for ‘revisit’, in response to the entry assessment. 
-Previous or potential misconceptions/ tricky points 
-Core representations 
-Language focus (key vocabulary, stem sentences and generalisations) 
-Connections with other RTP criteria within your year group 

 

 

 

 

 

 

 

 

 

 

 

Assessment (to aid S planning) 

Prior to a block of learning (at St Helen’s only), the children engage with an entry assessment from 

the previous year group to identify what they remember and what they need to revisit.  

 

At the end of a block of learning (a week later), the children engage with an exit assessment to show 

whether or not they are secure with the year group objectives. This informs teacher assessment for 

tracking objectives.  

 

 

 

 

 

 

 



Lesson sequence 

 

Steps to success: 

Review: 

Following assessment from the previous lesson, the review phase is used to overcome an identified 

misconception. However, if all children have achieved a secure understanding, this phase is used to 

deepen their knowledge through a reasoning and problem solving context. The review phase 

supports the children to make connections between small steps and strengthen retention by 

revisiting prior learning.  

 

Explore/ I do-we do-you do: 

During the explore phase, a concept is broken down into small connected steps with variation 
included to deepen the children’s understanding. The role of the adult is to facilitate mathematical 
discussion, rather than lead it. The aim of this approach is to ensure that the learning is in the 
children’s hands to promote deep thinking with a goal to achieve concepts embedded in their long-
term memory. There is a real emphasis on the answer being just the beginning so that the children 
are constantly given the opportunity to develop their verbal and written reasoning skills. Stem 



sentences and generalisations are used throughout daily maths lessons with an aim that the 
language focus is understood deeply, not just passively received. This means the language focus is 
thought about, reasoned with and discussed with others. We have a culture of encouraging the 
children to ask questions and to not worry if they get things wrong as we all learn from mistakes. 
Therefore, we aim for mathematical discussion to always be present in the classroom, including 
when the children are working independently, showing that they are ‘flying high’ and ‘being 
amazing’ in maths.  
 

St Helen’s example: 

Please note all Maths Flipcharts should have squares on to aid the modelling process.  

St Mary’s example: 

 

Check point/Hinge question: 

After the explore phase, a check point/hinge question is used to assess what the children know and 

identify any misconceptions - this informs what happens next in terms of starting points and the 

focus of teacher and TA support. The check point/hinge question should involve multiple choice with 

some responses including misconceptions and an ‘I’m not sure yet…’ as option D. 

 

 

 

 

 

 

 

 



Worksheets:  

Step 1/Silver: Fluency – Trying the skill with a scaffold provided e.g. pictorial representation 

Step 2/Gold: Fluency – Deepening understanding of the skill, becoming more flexible and fluid 

through variation and the scaffold removed 

Step 3/Platinum: Application in a reasoning and problem solving context 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

What does ‘Representation and Structure’ look like within our partnership? 

Please see our calculation policy for Addition, Subtraction, Multiplication and Division which shows 

the progression from concrete – pictorial – abstract (EYFS-Year 6). Here is a snapshot of Addition: 

 



What does ‘Mathematical Thinking’ look like within our partnership? 

NRICH identify these features as being at the heart of mathematical thinking: 
• exploring 

• questioning 

• working systematically 

• visualising  

• conjecturing 

• explaining 

• generalising 

• justifying 

• proving 
 

Please see NRICH to include investigations within a block of learning: https://nrich.maths.org/9084 

and https://nrich.maths.org/8767  

Mathematical vocabulary, stem sentences and generalisations 

We expect children to use correct mathematical terminology and to express their reasoning in 

complete sentences. 

The quality of children’s mathematical reasoning and conceptual understanding is significantly 

enhanced if they are consistently expected to use correct mathematical terminology (e.g. saying 

‘digit’ rather than ‘number’) and to explain their mathematical thinking in complete sentences.  

I say, you say, you say, you say, we all say is a technique which enables the teacher to provide a 

sentence stem for children to communicate their ideas with mathematical precision and clarity. 

These sentence structures often express key conceptual ideas or generalities and provide a 

framework to embed conceptual knowledge and build understanding.  

For example: ‘If the rectangle is the whole, the shaded part is one third of the whole’.  

Having modelled the sentence, the teacher then asks individual children to repeat this, before asking 

the whole class to chorus chant the sentence. This provides children with a valuable sentence for 

talking about fractions. Repeated use helps to embed key conceptual knowledge.  

Another example is where children fill in the missing parts of a sentence; varying the parts but 

keeping the sentence stem the same. For example: 

 

 

 

 

 

 

 

When talking 

about fractions it 

https://nrich.maths.org/9084
https://nrich.maths.org/8767


is important to make reference to the whole and the part of the whole in the same sentence. The 

above examples help children to get into the habit of doing so. Another example is where a 

mathematical generalisation or ‘rule’ emerges within a lesson.  

For example: ‘When adding 10 to a number, the ones digit stays the same.’  

This is repeated in chorus using the same sentence which helps to embed the concept. 

Source: https://www.ncetm.org.uk/media/k20boquz/ncetm-calculation-guidance-october-2015.pdf  

Please access the following recommended resources/links to gain an understanding of mathematical 

vocabulary, stem sentences and generalisations used within each block of learning: 

• NCETM Professional Development Materials - https://www.ncetm.org.uk/teaching-for-
mastery/mastery-materials/primary-mastery-professional-development/  

• Enigma Maths Hub Stem Sentence Banks (Number, Addition and Subtraction/ Multiplication 
and Division/ Fractions) - https://enigmamathshub.co.uk/primary-tfm-in-practice/  

• Ready-to-Progress Guidance ‘Language Focus’ - 
https://www.gov.uk/government/publications/teaching-mathematics-in-primary-schools  

• NCETM Curriculum Glossary - https://www.ncetm.org.uk/media/hpihrj3s/national-
curriculum-glossary.pdf  

• New White Rose Scheme of Learning. For example: 
 

 

 

 

 

 

 

 

What does ‘Fluency’ look like within our partnership? 

Flashback 4  

As a morning activity on arrival to school at St Helen’s or at the start of a maths lesson at St Mary’s, 
the children engage with Flashback 4 (White Rose) which consists of a series of quick questions, 
covering something from the previous lesson, last week and topics from earlier in the year – maybe 
even last year! The reason for this is to ensure essential skills are regularly revisited and retrieved to 
strengthen retention. 
 

https://www.ncetm.org.uk/media/k20boquz/ncetm-calculation-guidance-october-2015.pdf
https://www.ncetm.org.uk/teaching-for-mastery/mastery-materials/primary-mastery-professional-development/
https://www.ncetm.org.uk/teaching-for-mastery/mastery-materials/primary-mastery-professional-development/
https://enigmamathshub.co.uk/primary-tfm-in-practice/
https://www.gov.uk/government/publications/teaching-mathematics-in-primary-schools
https://www.ncetm.org.uk/media/hpihrj3s/national-curriculum-glossary.pdf
https://www.ncetm.org.uk/media/hpihrj3s/national-curriculum-glossary.pdf


Big Maths at St Helen’s 
At the start of every Maths lesson at St Helen’s, Big Maths is used to dedicate 10-15 minutes each 
day to ‘flying high’ with core skills and improving fluency. The CLIC session involves focusing on the 
following areas: 

• Counting – exploring the number relationship of a fact, counting it out and deriving it for 
themselves 

• Learn Its – spending time simply practising and recalling the fact (quiz every Friday) 

• It’s Nothing New! – applying that fact to new contexts such as everyday objects, units of 
measure 

• Calculation – finally those elements of number knowledge and skills can be applied to larger 
procedures as pre-requisite background knowledge 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Learn Its explained in more detail: 

Learn Its are facts that are vitally important for the children to learn and be able to recall instantly, 
with no thinking time. The title perfectly describes what we want the children to do, ‘Just learn it!’ 
There are 36 addition Learn Its (all the 1 digit add 1 digit facts from 2+2 through to 9+9) and 36 
multiplication Learn Its (all of the 1 digit times 1 digit facts). 

Every Friday at St Helen’s, the children engage with a Learn Its test. The children answer a number of 
Learn Its questions within a set time which is 1 minute (unless they are on ‘Ultimate’ which is 1.5 
minutes) and there is a Big Maths Jingle for this. The children aim to complete as many questions as 
they can within the time available. Once the children have finished the test and marked their 
answers, they highlight three facts which either they didn’t complete, found tricky to answer or got 
incorrect to practise over the upcoming week as home learning. If the children complete all 
questions correctly within the time provided, they move up a Learn Its level and this is updated on 
the progress tracking document. 

 

 

 

 

 



Times Tables: The importance of learning multiplication facts is crucial in the federation. Please see 

the separate Times table policy for more information.  

 

What does ‘Variation’ look like within our partnership? 

Variation involves deepening the way children think through: 

• What we keep the SAME.  
• What we CHANGE. 

Our aim is to support children in becoming mathematically observant. 

 
Conceptual variation 

As a teacher you need to be clear about: 
• varying the representation to extract the essence of the concept  

• supporting the generalisation of a concept, to recognise it in any context 

• drawing out the structure of a concept – what it is and what it isn’t. 
 

Procedural variation 

As a teacher are you providing the opportunity: 
• for practice (intelligent rather than mechanical) 

• to focus on relationships, not just the procedure 

• to make connections between problems 

• to use one problem to work out the next 

• to create other examples of their own. 
 

The questions that are asked are important, as they develop mathematical thinking. 

Please see how variation can be included by looking at the flipchart and worksheet examples within 

the ‘Lesson sequence’ section.  

 

 



Reading Process:  

 

 



 



 



 

 

St Mary’s and St Helen’s Partnership KS2 Whole Class Reading Teaching Sequence 

Non-negotiables for teachers:  

• VIPERS questions / P.E.E answers  

• Text marking on copies of extract  

• Questions about Character, plot, 
setting  

• Questions about organisation, 
grammar, vocabulary  
  

Range (guiding principles)  
Week 1: Class Enquiry Narrative Text 
Week 2: Class Enquiry Narrative Text  
Week 3: Class Enquiry Narrative Text  
Week 4: Non- Fiction  
Week 5: Non-Fiction 
Week 6: Poetry  
Week 7: Poetry 

EVIDENCE:  

• Learning objectives and reading skills clear e.g. use skimming to retrieve information  

• Text marking and ideas recorded around the extract  

• Oracy will be used to develop inference, summarising and explanation  
ASSESSMENT:  
Formal comprehension is completed a of twice per term on a Friday on consecutive weeks. This will allow the teacher to administer 
the task and then review and feedback in a class conferencing session.  
Resources 

• Reading Journeys 

• Cracking Comprehension  

• School-made  

• Past SATs papers   

LESSON TYPE NOTES  

DAY 1 – BACKGROUND AND VOCABULARY DAY (prediction) 

 
What the teacher will do: Share the extract 1 through reading aloud or slow reveal.  
What the children will do: Listen, ask questions, respond using text marking, create mind maps, 
develop lines of enquiry, magpie and discuss vocabulary, labels, captions, word explosion, 
synonyms, antonyms etc  
 
Sequence  
Engage: Teacher models reading aloud and uses Think Alouds to ‘wonder’ about the background I 
think…I predict… I wonder 
I Do - model explaining the meaning of words (vocabulary instruction)  
We Do - Reading activity – sharing, explaining the meaning of 2 more words.  

Build vocabulary list for the learning environment 
You Do  - Collaborative activity text marking focusing on vocabulary in Reading Journals  
PRECITION EXIT QUESTION: ask chd what they think will happen next (plot, character, setting, 
message, theme..) 
Children respond in journal  

Vocabulary Questions 
What do the words ...... and …… 
suggest about the character, 
setting and mood?   Which word 
tells you that….?  
• Which keyword tells you about 
the character/setting/mood?  
• Find one word in the text 
which means……  
• Find the word that is closest in 
meaning to…….  
• Find a word or phrase which 
shows/suggests that…….  



 

 

 

DAY 2 - RETRIEVE DAY (summarising and prediction) 
Sequence 
Engage:  
Teacher will re-read extract and reveal the next part of the extract to class to answer predictions 
Then SUMMARISE (give me 5, new headline, story map, role-on-the-wall etc.)  
 
I Do - reread extract and model answering a retrieval question 
Teacher will model how to understand the question, locate the answer in the text and craft the 
answer (on lined paper)  
We Do – Share a further retrieval question for children to do together  
You Do - Answer retrieval questions (approx. 5)   
Children work collaboratively using text marking/highlighting and explanation of meaning. 
Flexible Group and targeted support: CT or TA will pull together key pupils  
(bottom 20%) and scaffold the process of answering retrieval questions – adaptations can be made ( 
cloze procedure, sentence stems) 

  Retrieval Questions: 
HIGHLIGHT/CHOOSE/ADD 
• How would you describe this 
story/text?  
•What genre is it? How do you 
know? 
• How did…? • How often…? • 
Who had…? Who is…? Who 
did….?  
• What happened to…? • What 
does…. do? • How ….. is ……..? • 
What can you learn from …… 
from this section?  
• Give one example of……  
• The story is told from whose 
perspective?  

DAY 3 - INFERENCE DAY 
Sequence 
Engage: Read aloud the same extract ( use reciprocal reading, tune in tune out etc.)  
I Do –. Model an inference question and answer. Teacher will model how to understand the 
question, locate the answer in the text and craft the answer using I think, because and also or PEE 
(on lined paper)  
We Do - children answer one more Inference question with P.E.E. 
Point – I think        Evidence – because        Explain – and … 
Teacher will monitor the learning and then discuss misconceptions and shares the answer.  
You Do - children each answer further 3 questions in Reading Journals.   
Flexible Group and targeted support: CT or TA will pull together key pupils  
(bottom 20%) and scaffold the process of answering retrieval questions – adaptations can be made ( 
cloze procedure, sentence stems) 

NOTE: Do not share the answers for the 3 inference question until Day 4 

 

 

Inference Questions: 
HIGHLIGHT/CHOOSE/ADD 
• Find and copy a group of 
words which show that…  
• How do these words make the 
reader feel?  
• How does this paragraph 
suggest this?  
• How do the descriptions of …… 
show that they are ……..  
• How can you tell that……?  
• What impression of …… do you 
get from these paragraphs?  
• What voice might these 
characters use?  
• What was …. thinking 
when…..?  

• Who is telling the 

story? 



 

 

 

 

 

 

 

 

 

 

DAY 4 - INFERENCE DAY 
Sequence 
Engage: Read aloud the same extract (use reciprocal reading, tune in tune out – encourage bottom 
20% to read aloud)   - can focus on fluency 
I Do – Teacher models the answers to the questions from Day 3.  Model how to get to correct 
answers. 
We Do - Children use peer tutoring to editing of answers, where required. 
Teacher to monitor and prioritise the bottom 20% and/or children who are fluent readers but need 
to discuss the complexities of their answer 
You Do – Children have a Set of 5 further inference questions to complete  
or children can write a response to the text e.g. diary entry, letter between characters 
Flexible group: target greater depth readers. Focus on a wider discussion of the extract e.g. how is 
the author…? What does this remind you of? Share related texts or extracts such as a section from a 
classic or a related poem 

Inference Questions: 
HIGHLIGHT/CHOOSE/ADD 
• Find and copy a group of 
words which show that…  
• How do these words make the 
reader feel?  
• How does this paragraph 
suggest this?  
• How do the descriptions of …… 
show that they are ……..  
• How can you tell that……?  
• What impression of …… do you 
get from these paragraphs?  
• What voice might these 
characters use?  
• What was …. thinking 
when…..?  
• Who is telling the story? 

DAY 5 – READING FOR PLEASURE DAY (reading comprehension task maximum of twice per term)  
Use this session to target 

• Enjoying and talking about text  

• One to one reading 

• Book change 

• Recommendations 

• Oracy book reviews 

• Library sessions 

• Benchmarking checks 

• Re-teaching 

• Sharing class text 

• Gap fill: explore more summarising or further explanation questions, prioritise greater 
depth readers book club.   

 
 
Summarise Questions:  as 
appropriate to child’s text 
• Why is the text arranged in this 
way?  What structures has the 
author used? What is the purpose 
of this text feature? Is the use of 
….. effective?  
• Does the mood of the character 
change throughout the text?  
How?  
• What is the author’s point of 
view? 
• How does the author engage the 
reader here?  
• Which section was the most 
interesting/exciting part?  
• What happened after …….?  
• What was the first thing that 
happened in the story?  
• Can you summarise in a 
sentence the opening/middle/end 
of the story?  
• What will happen after? • What 
does this paragraph suggest will 
happen next? 



Writing Process:  

Slow Release Reading into Writing Teaching Sequence that promotes the writing process.  

 

 

 

 

 

 

 

 

 

 

 

Implementation  

Exploring  
Purpose and Audience 
Establish your context  

 Creating 
Creating ideas and using 
techniques  
  

 Communicating  
Writing, Editing and publishing  

Introduce quality text or 
animation or experience 
Text specific tier 2 and tier 3 
vocabulary  
Key features of text type  
Link to enquiry discussions 
Summarising (KS2) 
Retelling of narrative (EYFS 
and KS1)  
Introduce learning wall as a 
scaffold  
Analyse parts of text using 
VIPERS  
Contextualised teaching SPaG 
and vocabulary   
Use drama, practical activity 
and oracy to develop ideas  
Responding to text in different 
ways 
Editing short burst 
Proofreading short burst  

Generating alternatives, 
adaptations, changes to 
original text 
Exploring authorial 
techniques e.g. how to build 
tension, how to develop 
atmosphere, how to move 
the reader to act or react 
Responding to text in 
different ways 
Use drama, practical activity 
and oracy to develop ideas  
Contextualised teaching of 
SPaG and vocabulary   
Editing short burst 
Proofreading short burst 
Planning ideas using boxing 
up (KS2) and story mapping 
(KS1) 
 

Oral rehearsal  
Modelled and shared writing to 
support end of unit outcome  
Drafting  
Editing  
Redrafting  
Proofreading   
Publishing  
Application of taught SPaG  
Application of topic specific 
vocabulary  
Application of ARE skills 

Intent  

Our vision for writing is for our children to use their love and knowledge of quality texts to connect them with 

each other, their community, society and the world. Through developing a rich a well-structured curriculum 

our children develop clear purposes for writing that help them inform, entertain, instruct, persuade and 

explain the wider world through a range of writing experiences that have an impact beyond the classroom. Our 

children will be immersed in the process of writing and this will allow them to develop the confidence and 

enthusiasm for writing and what it means to be an author.  

We use a systematic approach to teaching writing that is built around the principles of the writing process. This 

sequence loops learning towards an end of unit outcome. The sequence runs over three phases and prioritises 

understanding the purpose and how authors achieve this, explicit contextualised teaching of grammar and 

punctuation, and the authorial skills of editing, proofreading and publishing writing with pride.  



 

Must Haves 
Develop these with the staff 
after term 1 monitoring  

• Model text/oral story 

• Key features toolkit  

• VIPERS discussions 

• Writing that explores 
key themes (character, 
plot, setting, content, 
purpose e.g. 
instructions)  

• Deliberate practice of 
grammar 

• Writing to apply 
grammar  

• Modelled and shared 
writing in learning 
environment  

 Must Haves 

• Innovations linked to 
character, setting, 
point of view, 
alternative endings, 
additional chapters  

• Evidence of active 
learning ( drama, 
practical, oracy to 
develop new ideas)  

• Deliberate practice of 
grammar 

• Writing to apply 
grammar  

• Modelled and shared 
writing in learning 
environment 

 Must Haves 

• End of unit writing based 
on the text and purpose  

• Success criteria used to 
support editing an 
proofreading (from 
teacher and child)  

• Evidence of editing and 
proofreading  

• Modelled and shared 
writing in learning 
environment 

 

Exploring (create after term 1 monitoring)  

 

 

 

 

 

 

 

  

Session 1 -  5 

• Create a buzz around the 

theme/text/enquiry  

• Share the text, experience or 

animation. Talk about themes and 

links to your enquiry  

• Introduce vocabulary and instruct 

the children of meaning  

• Develop a toolkit to support the 

text type  

• Introduce the learning wall  

• Share, retell, summarise the 

WAGOLL (or oral story for 

narrative in KS1)  

• Discuss characters, plot, setting  

or purpose (non-fiction) using the 

text (original or the WAGOLL)  

• Write about character, plot, 

setting or purpose (non-fiction) 

linked to discussions 

• Contextualised teaching of a 

grammar or punctuation skill  

• Short burst writing to apply the 

grammar skill  

  

Evidence  

Session 1: picture of the text or writing context, ideas around 

the outside, vocabulary collection, role on the wall, toolkit for 

text type  

Session 2: WAGOLL (oral story)  summary or text marking, oral 

retelling photographs, reorganising the WAGOLL or story 

summary, add to toolkit  

Session 3: extract from text or WAGOLL analysed, role on the 

wall, word maps, mind mapping, shared writing into short burst 

linked to character, plot or setting, text marking previously 

taught grammar features in the WAGOLL or original text  

Session 4: Contextualised SPaG tasks  

I do  - modelled on the board 

We do  - shared whiteboard or individual whiteboard work 

You do – Sentences, paragraphs in books to practice the skill  

Session 5: Short Burst Writing  

I do: model the text type opening and apply the grammar from 

session 4We do: shared writing You do: independent writing ( 

guided groups for scaffolding)  



 

Creating 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Session 6 -  10  

• Develop changes, adaptations or 

alternations to the text to help  

children with new ideas  

• Use drama and oracy to develop 

ideas around changes  

• Short burst writing to develop 

ideas around the changes and 

apply previously taught grammar  

• Contextualised teaching of a 

grammar or punctuation skill  

• Short burst writing to apply the 

grammar skill  

• Plan story/non-fiction  with 

children using story map or boxing 

up  - teacher plans a class version  

(or part of) and children plan their 

own  

  

Evidence  

Session 6: KS1 – photographs of oral 

retelling with innovations or adaptations 

of  text. KS2 notes around changes, role 

on the wall for new character, 

photographs of drama, vocab mat, mind 

map for new character, setting, content, 

research 

Session 7: short burst about the change 

(character, plot, setting, point of view, 

purpose) that applies some previously 

taught grammar ( from previous unit)  

Session 8: Contextualised (in the new 

idea/s) SPaG tasks  

I do  - modelled on the board 

We do  - shared whiteboard or individual 

white board  

You do – Sentences, paragraphs in books 

to practice the skill  

Session 9: Short Burst Writing  

I do: model the text type opening and 

apply the grammar from session 4 

We do: shared writing  

You do: independent writing ( guided 

groups for scaffolding)  

Session 10: Story map and/or box up 

planning  



Communicating 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Session 11 -  15 

• Oral rehearsal of planned 

writing  

• Success criteria discussed and 

developed  

• Model how to write from a 

plan e.g. box 1 box 2 etc  

• Shared, guided and 

independent writing of each 

part of the plan where 

appropriate  

• Rereading and editing of 

writing  

• Proofreading to check 

punctuation, spelling and 

sense 

• Publishing when and where 

appropriate  

 

Evidence  

Session 11: evidence on the flip of oral 

rehearsal. Editing of plan where required.  

Evidence in flip of modelling the planning 

into writing.  

Writing started (depending on year group 

and ability)  

Session 12: Evidence in flip of modelling 

the planning into writing.  

End of unit writing with editing  

Session 13: Evidence in flip of modelling 

the planning into writing.  

End of unit writing with editing  

Session 14: Evidence in flip of modelling 

the planning into writing.  

End of unit writing with editing. Some 

children will now be able to edit 

completed writing and proofread.  

Session 15: Evidence in flip of modelling 

editing and proofreading. Evidence of 

editing and proofreading in books 

Evaluation Discussion: Learning round up 

on proforma. 

What’s gone well? What next? What have 

we developed? What will we take with us 

to the next unit of work?  

 



Each Year group text types overviews:  

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 



It is our intent that the children in our schools to enjoy learning through our ‘connected curriculum’. 

It is designed to help the children make connections… 

1. with one another within each individual school 

2. between both schools 

3. with local and global communities 

4. to our past as we learn from those that have gone before us  

5. with future generations by considering the footprint we are leaving behind 

6. across different subjects in order to fully immerse themselves in their learning, to make 

subject matter meaningful and to maximise learning time.  

At the heart of our curriculum is the notion that our children will become ‘brave change-makers’. 

We want to help the children in our schools to develop the skills and confidence to speak out and to 

make a difference.  

In the words of Greta Thunberg ‘No one is too small to make a difference’. 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

Rationale 
We want to connect our children to the world: their school world; their family world; their 

community world; their national world and their global world.  

We have used the six Oxfam Global Themes as a starting point for our curriculum.  

The Big Picture 
Giving our children the skills 
and knowledge they need, 
through topics that allow 
pupils to question, probe, 

think deeply about and 
challenge perception, making 
a mark in their communities. 

‘Brave Changemakers’ 
 

The Big WHY 
We want to connect with 
each other. We want to 

connect with the children. We 
want our children to connect 
with their community, society 

and the world. 
 



We have built our curriculum around a Christian ethos.  

…an ethos of action-taking, challenging injustice and becoming agents of change in the 

transformation of ourselves, our relationships and our communities from the local level to the global. 

Christian aid, global neighbours handbook 

 

Curriculum Journey  
The curriculum journey is mirrored across the two schools enabling the teachers to plan elements 

together whilst ensuring the curriculum content matches the needs of the two communities.  

 

Drivers 
The curriculum has three core drivers which have been carefully planned and documented by the 

two schools. Teachers use the progressions documents for each of these to ensure that learning 

builds upon previous learning.  

Subjects/Topic (Head) 
The curriculum subjects have been mapped to ensure coverage and with careful consideration of the 

opportunities to explore the global theme through the topic. These are recorded on the Long Term 

Planning document.  

Global Themes (Heart) 
In years 1-6 we plan our curriculum on a two year rolling programme which enables us to explore 

deeper in our learning. In reception, all 6 themes are taught to ensure that children get a balanced 

introduction to the curriculum and the pace of learning is appropriate to children’s developmental 

stage.  

 

Identity and Diversity Peace and Conflict 

Social Justice Rights and Responsibilities 



Sustainable Environmental 
Development 

Global Neighbours 

 

Brave Change-maker skills (Hands) 

Central to the curriculum is that it gives our children the skills and knowledge they need, through 

topics that allow pupils to question, probe, think deeply about and challenge perception, making a 

mark in their communities. In our schools, this is what is known as a developing as a brave change-

maker.  

 

 

Brave change-maker skills icons: 

 

In the same order as the icons above - Communication, critical thinking, empathy, self-awareness 

and reflection, managing change, cooperation and confliction resolution and making decisions  

 

Key Documents to support Planning  

Long Term Planning  
The long term planning pulls together the core curriculum, including those subjects that sit outside 

the connected curriculum. 



 O:\Global curriculum\Core Curriculum 2020\Long Term Plan 2020\Current Long Term Plans 

 

 

Progression Documents 

Global 
Themes  
(Heart) 
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Brave 
Change-
maker 
(Hands) 
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Assessment 

The assessment document pulls together the assessments of all wider curriculum subjects and is 

completed by the end of each global theme or unit where the subject is taught discretely.  

 



 

 

 

Developing the Big Question and Product Outcome 
Teachers should refer to the Global Curriculum Progression document in devising the Big Question 

and Product Outcome. This should be agreed across the two schools.  

 

Reflecting on the Big Question and Learning Questions

 

Example of a start of Term 1 initial response label:  



 

 

 

Example of an end of Term 2 response label: 

 

Enquiry Road Map  
The road map provides a framework for collaborative planning. Teachers start this process by 

reflecting on Big Question, drivers and the identified texts. This can be informed by the Long Term 

Planning Summary. 



 

 
 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

Continuum 

(Superseded 

by Road Map) 
Once teachers have familiarised themselves with the above documents, have collectively honed the 

big question and have identified the product outcome, they work together to develop the teaching 

sequences. This is initially recorded as a continuum and links teaching in English with the core 

curriculum.  

 

 

 

 



Medium Term Planning  
Having completed the road map, the medium term planning document is completed. This document 

outlines the teaching sequence for English and the global curriculum thus creating a connected 

curriculum.   

 



 

Discrete Subject Planning 
Some subjects are taught discretely. For these we use the discrete subject planning document. 

 

  

 



 

 

Connecting with the families: Home Learning Menu & Curriculum Maps  
  

The home learning menu provides children with the opportunity to continue to engage with our 

connected curriculum and to support the children in becoming independent learners. The home 

learning also provides families with the opportunity to connect with the school curriculum.  The 

whole school and year group curriculum maps provide families with an insight into school-based 

learning.  

 

 

 

 

 

 

 

 

 

 



Whole school curriculum map: 

 

Year group curriculum map: 

 

 



 

 

 

Introduction to a lesson 
 

To support the children’s understanding of what subject a wider curriculum lesson is focused on, 
subject specific icons are used on flipcharts, worksheets and visual timetables. In addition, when the 
children write the learning objective which links to the skills progression, they write the subject in 
brackets afterwards e.g. (History). Learning objective labels can also be used. Front cover pages are 
used on flipcharts to support the children with recognising and articulating the skills of what a 
Historian or Geographer do etc.  

Subject specific icons: 



 

 

Examples of learning objective labels:  

 

 

 



Example of a front cover page used on a flipchart: 

 
 

Front cover pages in books 
 

Every long term, front cover pages with the following key features are stuck into curriculum books. 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Celebration assembly certificate 
 

At St Helen’s, at the end of every short term, a brave change-maker award is given to celebrate the 

impact of the brave change-maker skills. In addition to this certificate, another child achieves the 

termly values shield.  



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

   



Assessment for Learning 

 ‘What is assessment for learning?  

To me ‘formative assessment’ describes all those processes by which teachers and learners use 
information about student achievement to make adjustments to the students learning that improve 
their achievement. It's about using information to adapt to your teaching and adapt the work of the 
students to put the learning back on track - if you like, to make sure that the learning is proceeding in 
the right direction and to support that learning. It’s what happens when you don’t just lecture 
students and rattle through the material until you get to the end and ask them if they’ve understood 
it okay - it’s constantly making those adjustments. 

 Many people have come up with different kinds of formulations, but I would argue that there are 

five key strategies that encompass the terrain of assessment for learning or formative assessment. 

And I would say that if you’re not doing one of these five strategies you’re not doing assessment for 

learning, and if you are doing assessment for learning, you’re doing one of these five things. The five 

key strategies are: 

Dylan Williams  

 

Our Federation approach: 

In order to enable ALL children to make good progress from their starting points, all teachers in the 

federation ensure that some of the core principles of Assessment for Learning (AFL) are identifiable in 

all lessons. This also builds on some of the key work, when looking at Rosenshine’s Principles of 

Instruction. . 

In our federation we expect pupils to ‘own their learning’ and be fully involved in evaluating their 

successes as well as identifying areas for development, through Assessment for Learning:  

Some of the approaches to AFL that we would see across the federation can be found below:  



 

 

The clarifying and understanding of learning objectives and developing a criteria for success,  for 

example ‘signs of success’ is crucial for children to understand the context and purpose of their 

learning.  

Definition: The learning objectives are brief, clear, specific statements of what learners will be able to do at the 

end of the lesson as a result of the activities, teaching and learning that has taken place. The learning objectives 
are like the target; they define, for the children, what learning is intended. 
Learning objectives are statements of what teachers want the learners to do and should: 
-be stated clearly 
-define or describe an action 
-be such that assessment is supported and focused 
-be differentiated where possible 
-include challenge 
 
Examples: 
LO: To develop questions for a character that faces a dilemma. 
LO: To interpret line conversion graphs. 
LO: To explain the life cycle of amphibians. 
 
Example of active verbs: 
 
 

Example of active verbs 

Knowledge Skills Attitudes 

Analyse Adjust Accept 

Classify Draw Challenge 

Describe Interact Evaluate 

Interpret Establish Persuade 

Name Practice Empathise 

Select  Assemble Justify  

Arrange Illustrate  

Compare Locate  

Define Organise  

Outline Manipulate  

Solve Adjust  

Recognise    

 
Signs of success: 
 
Definition: The steps to success summarise the main ingredients needed to achieve the LO. The emphasis needs 
to be on summarising the key points that link exclusively to the LO. 
 
The steps to success are the arrows that help the learner achieve the target and demonstrate mastery. 



    

 
                                                        

 
 
 
 
 

Asking children to reflect back on the signs of success during and at the end of the lesson gives the children 
ownership and accelerates learning. Signs of success promote links to learning walls, displays, questioning, peer 
and self-assessment, marking and feedback other areas of AFL.  
 
They need to be appropriately challenging for all children, and support and extend children’s expectations of 

their own achievement. During pupil conferencing, the children mentioned that liked the idea of three signs of 

success - easy, core and challenge or core, stretch and challenge. However, even if they like challenges, they 

want to make sure they have consolidated their knowledge enough before moving to the next challenge. 

 
Signs of success are most effective if the children have been involved in their generation or part generation. 
 
To summarise: 
 
Clear signs of success allow CHILDREN to: 
 
-know how success can be achieved 
-self-evaluate against the criteria and ask for help where needed 
-have the vocabulary necessary to discuss their own learning 
-debate the ‘learning’ rather than the ‘work’ 
-co-construct 
 

 



Clear signs of success allow TEACHERS to: 
 
-plan in a much more focus way 
-ensure activities planned allow the LO to be met 
-focus feedback both during and at the end of the learning 
-reduce the need for individual targets 
 
 
LO and signs of success must be visible on a flip chart to enable children and staff to reflect on whether they have 
been successful at the end of a lesson and also to enable children to look up and check during the lesson. 

 

 

The number of questions that are asked through the day by members of staff cannot be quantified, 

however the impact of these questions that can deepen and embed children’s learning cannot be 

underestimated. Good questioning in the classroom and developing opportunities for high quality 

dialogue is fundamentally important to enable teachers to be adapted and responsive, to adjust their 

teaching and to explain inputs in more detail to name but a few things. High quality questioning is also 

one of the strongest implications from Rosenshine’s ‘Principles of Instruction’ where it highlights the 

importance of questioning as being a highly interactive, dynamic responsive process. 

A strong message from Rosenshine is that the most effective teachers ‘ask more questions, involve 

more students probing in more depth and take more time to explain, clarify and check for 

understanding. Below are a number of questioning strategies that could be used in the classroom as 

part of AFL.  

Cold Calling / No Hands Up:  

Cold calling allows you to choose who answers, keeping the whole class involved and giving you better 

information from which you plan your next responsive steps.  

Say It Again Better:  

After the first response or exchange, other children can be invited to respond to the exact same 

questions or give a slight extension to the original responses. Repeating the process enables you to 

get more feedback from people and from those who may have opted out.  

Think Pair Share:  

Structured discussions between partners can be beneficial to involve all students in rehearsing and 

sharing ideas. In pairs this enables children to think about their initial thoughts, share any 

misconceptions with a partner and ti extend their learning.  

Use of Mini White Boards/ Show Me Boards:  

White boards are a great way to sample the children responses from a whole class. Questions can be 

set and a time frame given for children to share their thoughts and responses. Follow up questions 

and dialogue, misconceptions can all be addressed through opportunities for white boards work.  



Questioning that Check for Understanding:   

A fundamental point of Rosenshine’s Principles of Instruction was around developing a systematic 

check of children’s understanding. From questions such as ‘check point’ in Maths the information we 

receive should inform the next steps in a learning sequence either by adapting the lesson itself by 

flexible groupings, developing a guided group or by adapting and reviewing the next lesson in the 

sequence.  

Probing and Process Questions: 

In order to develop a child’s schema in any depth, staff need to ask several questions. Probing each 

child’s responses with further follow up questions is a powerful mode of questioning: In his book 

Rosenshine’s Principles in Action- Tom Sherrington shares several example of probing questions, 

these include:  

P 30 – Quote the questions 

Process Questions:  

Research from the EFF on Metacognition suggests that teachers, should encourage metacognitive talk 

focussing on questions such as ‘how do we know?’ or ‘how do we work it out.’ Modelling the 

responses will enable the children to support their thinking. These type of process questions can be 

used when thinking about Maths task, to deepen understanding.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 



   Assessment for Learning: Feedback and Response Guidance 

Rationale:  

‘The most powerful single modification that enhances achievement is feedback. The simplest 

prescription for improving education must be ‘dollops of feedback.’ – John Hattie, Influences on 

student learning.  

Education research provides conclusive evidence that the quality of feedback in learning plays a key 

role in ensuring pupils make good progress and learn well. However feedback in itself will make little 

impact on learning unless it is actionable, specific and given in a helpful way. A school wide culture 

of giving receiving and acting upon feedback promotes resilience, builds confidence and enables 

pupils to develop a ‘growth mindset.’  

The examples in the guide below are designed to offer practical advice for staff at our school in 

creating a culture where feedback is at the heart of teaching and learning.  

The Shape of Feedback:  

In all curriculum lessons feedback may be developed in different ways:  

English Feedback:  

Lesson structure to support timely feedback and help teachers and children respond to writing 

development. 

Lesson/Planning/Feedback Loop: Review -> Teaching and Learning -> Plenary [End] 

End -> Reflect -> Plan Next -> [relevant, individual response feedback] -> Review [whole class] 

Review session: Please use the first part of the beginning of a lesson to ensure it supports a whole 

class area of misconception, development or mastery. Orientates the class around the prior learning 

and ready to practise, refine or develop i.e, move on. 

Peer and/or self-reflection: Prompted by key questioning and supported by peer talk and possibly 

whole class/group explanation to wider peers. 

Purple pens: for actioning feedback, editing, revisions as well as self/peer feedback comments. 



  

 

Learning objective: Directly summarises the knowledge, understanding or skills. Is transferable 

to other topics or units. Drawn from the year group National Curriculum expectations in English. 

Examples of learning (objectives) then applied to specify curricular purposes. 

Write a first person recount. Create and write a short story. Make predictions from implied 

details. Use the text to ask questions and develop understanding. Develop a narrative consistent 

with author intent. Draft an action opening written in third person objective. Use semi colon to 

connect clauses. Write a poem that conveys atmosphere and the passing of time. Write in past, 

present and future tense. Identify and discuss themes. 

 

Successful outcomes: Using windows of success to link the purpose, audience and explicit 

composition as well as pertinent grammatical knowledge and skills. Purpose as a writer drives the 

reason for writing: persuade, inform, entertain, discuss. Purpose drives the grammatical content 

– both new and previously learned. Audience gives meaning to the writing and offers the 

opportunity to share writing including orally. 



 
 

 

Feedback and timely responses constructed using the above points. 

Explicit teaching and correction is most impactful as certain points of the teaching sequence: the try-

it and use-it phases in particular. 

Grammar skills taught and modelled are refined. Using the core text or other models of excellence. 

Grammar forms the basis of the writer’s toolkit and need to be used efficiently and effectively to 

promote the purpose and connect with the audience. Grammar is always within the context of the 

taught content and is constructed in phrases, clauses or sentences: a disjoined grammar skill alone 

will not progress the child’s approach to purpose, composition and regard for their audience. 

Green highlighting a small number of successful elements that link directly to the learning outcome 

and agreed success points. GREEN MEAN SUCCESS 

The lesson objective will also be ticked in Green if it has been thought to have been achieved. If it 

has not been achieved a pink dot should be added.   



 

 

 

 

 

 

 

 

 

Pink highlighting a small number of connected errors or areas of improvement that link directly to 

the learning outcome and agree success points. PINK MEAN THINK AND RESPOND. 

 

 
 

Pink highlighting or multiple highlighting that would require a longer explanation by the teacher: 

write a code (1), (2), (3) in the child’s book. Display the response detail on the board, this could then 

be used as part of the review session of the next day.  

Example:  

[1] Revise your draft by using a wider range of subordinating conjunctions. The conjunctions and/but 

have been used well. Now revise your draft to include or/or/so.  

[2] Revise your draft by replacing the highlighted verbs with a more precise form e.g., mumbled, 

chocked, gurgled, grunted.   

Areas to feedback that gain a response (R) from children include: 

o Adherence to the purpose 

o Composition for the audience and enable the writing to be effective 

o Grammar 

Presented as pink highlighting and an individual comment to children.  

Spelling (sp) symbol 

Spelling improved by focussed feedback and response e.g., key/high frequency words; spelling 

pattern; theme/unit specific vocabulary 



 

 
 

Punctuation O symbol – placed in the position requiring the correction or in the margin. 

Useful standard symbols such as ^ // … for editing 

 

Codes such as (V), (G), (S), (I) are useful for some teachers, teaching assistants and for 

assessment purposes – use is optional.   

Once a week: Teacher needs to provide detailed written feedback using these guidelines and 

provide the child with times to complete the expected response and progress their learning.  

End of sequence writing: All reflections now are on the successful composition for purpose and 

sharing with the intended audience. Now is the time to reflect as a teaching on future development. 

It can also be useful to identify timely support and intervention. Less useful is heavy highlighting and 

written feedback. 

End of sequence reflection on themselves as a writer: Select and model the use of a reflection that 

helps develop the children as reflective writers. 

Reflection prompt and sentence stems to elicit response help the focus on continued improvement 

as part of the final writing outcome. Also be used (judiciously) at one or two other points, for 

example after use-it shorter burst writing practice. 

 

  

 

 

 

 



Teacher acknowledges the child as a writer in a simple way – tick, smiley, ‘thank you’ 

 

 

 

 

 

 

 

 

Maths feedback:  

Feedback marking in Maths should include:  

Lesson structure to support timely feedback and help teachers and children respond to writing 

development. 

• Review 

o Beginning of a lesson supports a whole class area of misconception, development or 

mastery 

o Orientates the class around the prior learning and ready to practise, refine or 

develop (move on) 

 

 

o Peer and/or self-reflection prompted by key questioning and supported by peer talk 

and possibly whole class/group explanation to wider peers  

Purple pens are options to make changes to their work.  

• GREEN MEAN SUCCESS. If it is felt that the learning objective has been achieved then this 

should be ticked. 

•  Pink dots are used when there is a mistake not crosses. Pink dots are also used on a lesson 

objective if it felt that the lesson objective has not been achieved.  PINK MEAN THINK AND 

RESPOND. 

Children will respond in Maths either as part of the above review session or as part of their own 

individual follow up and feedback, when deemed necessary. This will be signified as next steps as 

pink.  

 



    

 

If children are self-marking teachers will still need to tick the learning objective to show that it has 

been achieved or pink dot if it has not been achieved and there is a misconception.  

Next step questions may be posed when required to do so to advance children’s learning on.  

Children may compose learning comments as part of their self or peer assessment work.  

 

 

Feedback in Foundation subjects.  



• Green highlighting to a small number of successful elements that link directly to the learning 

outcome and agreed success points. GREEN MEAN SUCCESS. The lesson objective will be ticked if it 

has been achieved. 

On some occasions children may be asked to reflect on a piece of work that has been developed 

through question prompts similar to that which are used in Writing.   

•If required pink highlighting a small number of connected errors or areas of improvement that link 

directly to the learning outcome and agree success points, again a pink dot on the lesson objective 

will mean it has not been achieved. PINK MEAN THINK AND RESPOND. 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

Research shows that primary age children can assess themselves with great skill if they are taught 

how to do so, particularly if they see it as part of their learning. With practice, pupils quickly learn to 

be honest and effective in assessing both themselves and others.  

There are 4 reasons why peer and self-assessment matters: 

• To learn effectively, pupils require good quality, continuous feedback, tailored to the pupil’s 

individual needs. If the only source of feedback is the teacher, there will inevitably be bottlenecks 

in this provision. Providing learners with the framework and skills increases the quantity and 

variety of high quality feedback 

• Peer and self- assessment has been shown to promote meta-cognition in learners. It helps them to 

develop a deeper awareness of how they learn and this promotes better learning 



• Research shows that pupil assessment can be more effective than traditional teacher-based 

marking. Pupils often listen more actively to the observations of learning partners 

• If learners can reflect accurately and honestly on their own work, the evidence generated can 

provide teachers with information to back up their judgements and give them valuable insights 

into their learners’ thinking.  This in turn can lead to more effective teaching.  

 

EFF Link  

 

 

Our approach: 

At our schools, we expect pupils to ‘own their learning’ and be fully involved in evaluating their 

successes as well as identifying areas for development. This includes encouraging pupils to see 

themselves as the first markers and audience for their learning and use their peers to assess work 

with them. The children know when to answer an assessment for learning question linked to their 

work before they ask for it to be marked and using examples such as ‘marking stations’ in Maths 

lessons enables children to move on quickly in their learning having embedded key concepts.   

Use of marking stations: Examples of children marking their own work to enable them to move on 

confidently.  

In Maths lessons children are also encouraged to ‘self assess’ and if they believe a task or a step is 

being negotiated easily by them, to move on to the next step without having to ‘ask’ to move on.  



 

Marking stations used to move children on quickly to next step and reasoning questions.  

In Writing, children will often find examples of success, sometimes by highlighting or by margin 

marking. Self assessment can also take the form of reviewing and editing and this can be particularly 

powerful when done with a partner (peer assessment)   

(Example of margin marking, children showing where they have met the success criteria) 

  

The child has edited part of their writing. Responding to a purple polishing pen activity, they have 

made changes within the text and noted how they worked with a response partner to find a specific 

change for improvement that linked to the signs of success. This is the children self assessing their 

work.  

Self assessment of success criteria:  

To aid staff’s feedback, sometimes children may develop a self assessment ‘learning comment’. This 

might enable children to explain or clarify how well they have done for example in Maths but also 

encourages the chidlren to explain their processes.  

Maths Learning Comment:  



 

 Examples of Learning comments in Maths in which children share their thoughts and the processes 

that enabled them to solve the problems.  

In currciulum areas such as Maths- books may be placed by the children at the end of a lesson to 

signify how they feel they have done, how successful they have been in achieving the success criteria.  

Self assessment stickers: Examples of self-assessment stickers can be developed at the end of a piece 

of work for example in writing. Children should be taught to reflect on their writing and to think about 

how they have been successful and what writing features they have used to be successful.  

Self-assessment is also a form of editing- ensure that time is planned for children to draft and edit 

their own work in purple polish.   

Peer assessment:  

Peer assessment marking:  

In subjects such as Maths and writing, children will often find examples of success, in each others 

work, sometimes by highlighting or by margin marking. Peer assessment can also take the form of 

reviewing and editing and this can be particularly powerful when done with a partner.  

 

 



Share as a pair: As highlighted earlier in questioning – shairng examples of work is a systematic 

approach to peer assessment. Children can share how they arrived at a given answer and talk through 

methods or help eradicate any misconceptions. Working as a peer to assess each others opening 

paragraphs to offer suggestions of vocabulary to use, or to use particular clauses would help each 

other.  

Oral Peer assessment feedback:  

There are opportunities for peer and self-assessment throughout a lesson. Plenaries or mini-plenaries 

will often provide the best opportunities for self and peer assessment and give useful feedback to the 

teacher on where to go next.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Learning Environments 

Why the learning environment matters:  

The learning environment illustrates what we value as a school. Displays of high quality learning are 

crucial in our efforts to raise standards. 

The learning environment is the ‘silent teacher’. It supports us all in giving messages about our ethos 

and values and celebrates learning of high quality. The learning environment is crucial. It should 

inspire children to learn and demonstrate high expectations.  

In the federation we want every member of staff to take responsibility for maintaining an 

environment of a very high standard.  

‘The standard you walk past is the standard you accept’ 

Our shared responsibility:  

• To ensure that all classroom environments are stimulating and welcoming to children 

and to visitors  

• To celebrate children’s achievements in all areas of the curriculum  

• To develop classroom environments so that they provide an interactive resource to 

support teaching, learning and assessment effectively  

• To support children’s learning by providing prompts, models, good examples and 

information which children can use to support their learning on a daily basis  

• To regularly reference those prompts and examples, so they don’t become ‘wallpaper’  

• To develop pupils’ ownership of their classroom by involving them in the use and 

development of their learning environment  

• To support pupils’ understanding of there they are in their learning and where they need 

to go next  

• To create and maintain a positive classroom climate  

  We want our classroom environment to:  

• Empower children to be active learners with a sense of responsibility , ownership and 

independence 

• Convey high expectations about standards, progress and achievements 

• Enable teachers, TAs and children to quickly access resources 

• Display ‘Lesson Objectives’, ‘Success Criteria’ and any ‘Key questions’ relevant to lessons 

• Contain ‘topic’ displays which showcase the learning of the children 

• Display collections of words or phrases that support learning 

 

Core types of displays: 

1. Learning Walls 

Each classroom will include at least one Maths and one English learning wall, which will make a 

positive contribution to the children’s learning in these subjects. These need to be displayed 

where they are visible and accessible to learners.  

The purpose of a learning wall is to:  



• Support children’s understanding of the process of learning – 

• Provide a visual resource and a reference to scaffold learning –  

• Support current learning and include useful prior learning –  

• Represent the work in progress - Model specific examples of the learning journey, 

including flipcharts from lessons etc – 

• Help independent learning - Include key concepts or steps in learning (vocabulary, 

calculation examples etc)  

Learning walls could include a number of static elements, but also display ‘real time’ learning – 

post-it’s, ‘work in progress’, flipcharts from lessons.  

How does a learning wall lead to quality outcomes for learning?  

• They are supportive and interactive  

• Part of the planned learning experience  

• Referred to by children  

• Provide stepping stones for children (word banks, sentence starters etc)  

• Could contain higher order questions, reasoning questions for children to think about.  

 

 

Pictures of current maths and English learning walls.  

 

2. Displays of learning - To include corridors, shared spaces, topic displays and other 

published work. 

 

Aim: To celebrate and share high quality examples of learning in the classroom and around 

the school. 

 

Corridor Displays:  

These displays are often long term and so are very well mounted, organised etc 

These enable children to demonstrate our two schools vision statements. ‘Be Amazing’ and 

‘Excellence, Enjoyment and Achievement together’ showcasing the excellent work of the 

children.  

 

   

 

 

 

 

 

 

 

 

 

 

 



 

 

A high quality learning wall with examples of children’s writing, art work and pupil voice.  

Global Connected Curriculum Displays: 

One display that needs to be seen in the classroom is a Connected Curriculum display to showcase 

the drivers behind our federation curriculum.   

  

 

Example of displays.  



 

 

3. Agreed school displays to promote key areas of focus  

 

Other classroom displays:  

Classroom displays: Foundation subjects work for example Science, RE, Art etc. This may be 

something that the class teacher rotates across the year. This may include photocopied examples of 

work, that children are particular proud about, show current learning in progression or show the 

final piece of work that has been drafted, edited and presented in neatly.  

 

These will change due to school priorities, but for each classroom we will display: 

1. School behaviour code 

2. Values  

3. Big Maths Displays  

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


