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It is our intent that the children in our schools to enjoy learning through our ‘connected curriculum’. It is designed to
help the children make connections...

1. with one another within each individual school

2. between both schools

3. with local and global communities

4. to our past as we learn from those that have gone before us

5. with future generations by considering the footprint we are leaving behind

6. across different subjects in order to fully immerse themselves in their learning, to make subject matter
meaningful and to maximise learning time.

At the heart of our curriculum is the notion that our children will become ‘brave change-makers’. We want to help
the children in our schools to develop the skills and confidence to speak out and to make a difference.

In the words of Greta Thunberg ‘No one is too small to make a difference’.

The Big Picture
Giving our children the skills
and knowledge they need,
through topics that allow
pupils to question, probe,
think deeply about and
challenge perception, making

a mark in their communities. .
The Big WHY

We want to connect with
each other. We want to
connect with the children. We
want our children to connect
with their community, society
and the world.

‘Brave Changemakers’

Rationale- Intent
We want to connect our children to the world: their school world; their family world; their community world; their
national world and their global world.

We have used the six Oxfam Global Themes as a starting point for our curriculum.
We have built our curriculum around a Christian ethos.

...an ethos of action-taking, challenging injustice and becoming agents of change in the transformation of ourselves,
our relationships and our communities from the local level to the global.

Christian aid, global neighbours handbook



Curriculum Journey — Implementation

The curriculum journey is mirrored across the two schools enabling the teachers to plan elements together whilst
ensuring the curriculum content matches the needs of the two communities.

National Curriculum Knowledge and
DRIVERS Skills Progression
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OUR INTENT IN ACTION
action-taking, challenging
injustice agents of change

transformation of ourselves, our
relationships and our
communities

Drivers

The curriculum has three core drivers which have been carefully planned and documented by the two schools.
Teachers use the progressions documents for each of these to ensure that learning builds upon previous learning.

Subjects/Topic (Head)
The curriculum subjects have been mapped to ensure coverage and with careful consideration of the opportunities
to explore the global theme through the topic. These are recorded on the Long Term Planning document.

Global Themes (Heart)

In years 1-6 we plan our curriculum on a two year rolling programme which enables us to explore deeper in our
learning. In reception, all 6 themes are taught to ensure that children get a balanced introduction to the curriculum
and the pace of learning is appropriate to children’s developmental stage.

Identity and Diversity Peace and Conflict
Social Justice Rights and Responsibilities
Sustainable Environmental Global Neighbours
Development

Brave Change-maker skills (Hands)
Central to the curriculum is that it gives our children the skills and knowledge they need, through topics that allow

pupils to question, probe, think deeply about and challenge perception, making a mark in their communities. In our
schools, this is what is known as a developing as a brave change-maker.




Critical Skills that we will teach to help our children become Brave Changemakers

Critical Thinking

Cooperation and Conflict Resolution

Empathy

Managing Change

Self-Awareness and Reflection

Communication

Making Decisions

Skills will be taught in our topic and through our RE and PHSE curriculum. These skills
will be visible at the end of each topic, in what the children say, do and write.

Brave change-maker skills icons:
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In the same order as the icons above - Communication, critical thinking, empathy, self-awareness and reflection,
managing change, cooperation and confliction resolution and making decisions

Key Documents to support Planning

Long Term Planning
The long term planning pulls together the core curriculum, including those subjects that sit outside the connected

curriculum.

0:\Global curriculum\Core Curriculum 2020\Long Term Plan 2020\Current Long Term Plans

Homelessness and Soup Kitchen

YEAR A AUTUMN SPRING SUMMER
GLOBAL CURRICULUM THEME Identity and Diversity Sodial Justice 5 inable Ervi I O B
GLOBAL TORIC/ QUESTION How can we help someone who doesn’t have a home? | s it fair? - comparison between cultures {GB § Africal, life How can human's negative behaviour impact the

of a child, animal rights and zoo animals - Comic Relisf,
link to an African school Trip to 'Wild Place / Moah's Ark

environment? T1 - plastic and the ocean T2 - rainforest
and deforestation. Andy's friend - linked with plastic.

PRODUCT OUTCOME

A product that develaps an understanding of Similarities
and differences between people in lacal settings and
alse in wider contexts, allowing children to understand
self-identity and belonging e.g. Suppart hameless
community - harvest callections / Soup Kitchen |/
singing for a kacal community

& product that develops and understanding of what
fairness means. Children will be able to identify examples
of what it can mean to be rich ar poar in lacal and other
contexts eg. Raising maney for the Uganda partner
schaal - e sponsared event, selling artwork, Tribal shaw
|casted entry] with African drumming, African songs,
shoycase between schaals. Trip to SM -Wildalace. 5H -
Moaak's Ark (could children write to each abher abaut their
witit and the way animals are treated 7]

A product that develops an understanding of positive
and negative impacts of peeple's actions {including own
personal chedoes) of others on the enviranment. The
children will demonstrate an understanding of how
peaple can damage or imprave the environment eg.
Creating information to share with others e.g. Including
a group project .. [T [adverts, persuasive presentation,
poster, letters to MP'S, letters ba lads| centras b
encourage recycling), sponsored walks for a charity e.g.
deforestation. Vidtor - Andy's friend | marine biologist).

possible to be kind to everyone, all the time?
|Christianity]. T2 - ¥1,/%2: UIC: Incarnation - Why does
Christmas matter to Christians? D: Christrmas Story -
‘Which did God give Jesus b the warld 7 {Christiznity).
5t Melen's: T1 - Y1 What makes some places sapied.,
Judaism). ¥2 What is the gaood news lesus brings
{Christianity]. T2 - ¥1 Incarnation. Why does Christmas
matter? Y2 — Wha & Muslim and what do they believe?
|£lam]

WHY/BRAVE CHANGEMAKER Empathy - Children will be able to talk about identity ‘Communication - Children will be able to participate in Self-awareness and reflection - Children will be able ta
and diversity using an af and far i ions that affect self, others and the wider warld by | recognise effects of awn behaviour an others and use
peaple's feelings. They will be able to demanstrate an stating opinicns and starting te give reasans for these in this to help make choices. The children will be able to
interest in and cancern for athers autside their addition to listening tﬂ!'u"\l’ 0 others. identify matters that are important to self and others
immediate circle and in & contest different to their own. Making decisions - Children will be able to contribute and will learn from mistakes and feedback.
Managing change - Children will be able to desoribe actively and constructively to the life of own dass and Cooperation and conflict resolution - Children will be
feelings about changes in awn life and locality. school. They will be able to take action when something & | able to play and work cooperatively by helping to ensure
unfsir, that everyone in own group is included. They will begin
o shaw tact and diplomacy.
RELATED TEXT Lost and Found, Besgy, Uncle Willie and the Saup The Hunter, Grace and family, Duck for president, Red - a Thie Great Kapak Tree, The last waolf, Little Red Riding
Kitchen, Croc and Bigg . Tyrannosaurus Drig, The crayons story, Harry and the bucketful of dinasaurs - Haoad, One plastic bag, The adventures of a plastic bag, &
Journey Home, There's & bear on my chair, Three Bttle endangered animal cne. Lils and the secrat rain, Under planet full of plastic.
Pigs. the same sky, African Falk Tales, | have the right tabe a
child - Alain Sarpes
HISTORY Significant events in own life Significant events in world histary - Live Ad, WWF Zignificant eeents in national life, Greta Thunberg
GEOGRAPHY Name and locate UK, countries and capital cities | Mapping an area contrasting [European o's non-Eurcpean) | Study an area af the UK [ mapping, locating 7 continents
mapping and 5§ pesans
RE St Mary's: T1— ¥Y1/2: D: What did Jesus teach? s it St Mary's: T3 - ¥1/2: AS: What makes some places special? St Mary's: T5 - ¥Y1/2: UC - Gospel: what i the good

{Christiznity, ludaism). T4 ¥1/2: D: Passover - How
impartant is it for kwith people to do what God asks
them to do? (Judaism].

St Hebens: T3 - ¥1: Who is Jewish and what da they
belimve? [Judaism contrast Christianity) Y2: What can we
lesarn from sacred books? {lslam & Christianity]. Td- ¥1:
Continue T3, ¥2: Sakeation - Why does Easter matter?

mews that lesus brings? [Christianity). TE ¥1/2: UC - Gad.
‘What dos Christians believe God is like? A5 - Why do
some peaple believe God exists? {Christianity)

St Hebens: TS — ¥1: How should we care for others and
the world? (udaism link) Y2: What does it mean ta
bBelong to a faith community ¥ {1slam and Christianity].
TE - ¥1: Creation - wha miade the world? ¥2: God - what
dao Christians befieve that God is like?




Progression Documents

Global Themes

0O:\Global curriculum\Core

(Heart) EYFS Ks1 LKs2 UKS2 Curriculum
ety ane ®  Uniguensss st vahas of *  Sedairiey sod S¥erences *  Diverizy o cuvures . Nauce of prejasicn, R
Pr—— every pevien Betwern propres o il 1 320215 wittn i 400 s 2020\Curriculum
o Shveadnies amtting ared a%a i wider = beyond own Ot e 1 corie N
Aihetax Siows it trencas betaven sa¥ toneas experierces meie Progressions 2020\Global
oemiay a0 wt- 0 ooty @ Whas COmntanes 50 et + Cpreriparions ot & Becefy wa
aiteers ard e ie chaerges of i
ey el Religd o' craorszins St Themes\Global Curriculum
s ey Progression.docx
Sockd Antice & Wty fak and wnfar * Wran fwiress mese * 0w feimess may o Wrpro! gefreg
*  Imperance of taing and ®  Tuarnpies of whes x on D3t MaTe reen d rassotry
Anmsdes Warnyg e [0 2E NN o Ber 1 qasl vemmen pasarty aed
Fervramet ta focal and oot conteats * Somm cwaes e eQNRY 308 e
JOCR justice s ects of poverty Wider teates anz
sy nd bpzcatty Vs otn
Gaduding geecde . eguniny wenn
Yo Pdtfses - -
M then e locw ratiocel e oetin and baw
Patal ket Mese change
Seaanai o Lang TN and e * Pesive wnnd regetve v Peagks . EWA ey
[ Tads end haw £ take Fmpact of pecpie’s sctom wing
Devetoprrmn o't FPOUBRg OAR pEIOnE e erwianmenr M o
*  Popipeny of e n thoun| on pthen e the » Aagics of chrane \reud ties m
Altietes Corcess e teturn Snsronma charge jcauses and scolagicnl foatgrmn
1o the stwron et *  Now pecple car damage ar * Wi chutes ane
100 COMPNENT 1O FREIOVE TVE ESTATIEIT imgbanies of
umwratie chrete crerge
deveiapmens * Inporsanie of
Sodeenyy
Ve supeode
B2 DATIARATETES
Brave Change- 0:\Global curriculum\Core
Brave i
maker THEME Ers 1) (T 2 CUFNCU'UTT:'
(Hands) B e[ (e | 020\Cuiouin
it B wodance 12t 40 w0 ! Ite merds sngrarge H
pov-npelesiil] R prigmsiesectes. b sk Progressions 2020\Brave
‘Wonzer about idaas | Lie ffermat azprcectes tn Imagme Arabpss
schm protlemy a0 Sugmest new ey tosove | Amess cifferent wespoisty and Changemaker
protiers precent Counter argyments
Kb 44 cpwnr el
Empathy how seemtaaty to | Show sweremess of, and AZept DehpsmT 30 5308 D Asp® D peneT 30 tads ity
peopie’s feeings conowrn for; peopie’sfestep | sccount fesiings of others scoaunt fesings of cthers.
d seedi Show rdatesl ih and concam | Errpathsie with gecsie n locel Dasatn row secohe ate fesbry
for_cthers cctiide mmermdiate | and moee Sulant tordes Thezugh thee mardh, body
Zirch ang in contints dfferont | Understand impacts of proudice RS 303 100
10 0w a0d datrienaton Recogrise how dfferest
backgroenas, bekets yed
ekl sMect batawuat
and world e
Sl Sevarorvess and warve EES AT e — Tagrice pericnal reagitn |
Nefhction oS deel min Dt ur o0 GG NS Ule persaral Secriearn and o A0 wedh il
fortngs in 3 poative | this to halp mabe chokes aMectng pecpie locally and Evalaate waws o which own
war IFerty mumers that are- GNOTIORS WOrDS 3nQ DENGvioer
Mot some e¥facty | Ingoriant 1036 antotrers | Explore resscas for nepatrie a0 yfiact paople both localy
ofoanactonson | Leem frim meitaies endamw | feelings Soaaras oers and in 3 gobatly
ctbeny Toscttac fw or dFEcUt wtiationg
1Nty how pacpie
waleinglog
hagpy, Gad werned)
Curriculum — 0:\Global
_‘1—_ 0 . .
Skills & §° StHelens currlc.ulum\PIar.mr.nng
Progressions Toolkit\Humanities, Art &
g History Skills Progression 2022 ICT Skills Progressions
(Head)

O:\Global
curriculum\Planning
Toolkit\St Helen's OLD
Curriculum Skills
Progression Grids



file://///BMR-FS-OTH-01/SHA-SMY/Global%20curriculum/Core%20Curriculum%202020/Curriculum%20Progressions%202020/Global%20Themes/Global%20Curriculum%20Progression.docx
file://///BMR-FS-OTH-01/SHA-SMY/Global%20curriculum/Core%20Curriculum%202020/Curriculum%20Progressions%202020/Global%20Themes/Global%20Curriculum%20Progression.docx
file://///BMR-FS-OTH-01/SHA-SMY/Global%20curriculum/Core%20Curriculum%202020/Curriculum%20Progressions%202020/Global%20Themes/Global%20Curriculum%20Progression.docx
file://///BMR-FS-OTH-01/SHA-SMY/Global%20curriculum/Core%20Curriculum%202020/Curriculum%20Progressions%202020/Global%20Themes/Global%20Curriculum%20Progression.docx
file://///BMR-FS-OTH-01/SHA-SMY/Global%20curriculum/Core%20Curriculum%202020/Curriculum%20Progressions%202020/Global%20Themes/Global%20Curriculum%20Progression.docx
file://///BMR-FS-OTH-01/SHA-SMY/Global%20curriculum/Core%20Curriculum%202020/Curriculum%20Progressions%202020/Global%20Themes/Global%20Curriculum%20Progression.docx
file://///BMR-FS-OTH-01/SHA-SMY/Global%20curriculum/Core%20Curriculum%202020/Curriculum%20Progressions%202020/Brave%20Changemaker/Brave%20Changemakers%20skills%20progression.docx
file://///BMR-FS-OTH-01/SHA-SMY/Global%20curriculum/Core%20Curriculum%202020/Curriculum%20Progressions%202020/Brave%20Changemaker/Brave%20Changemakers%20skills%20progression.docx
file://///BMR-FS-OTH-01/SHA-SMY/Global%20curriculum/Core%20Curriculum%202020/Curriculum%20Progressions%202020/Brave%20Changemaker/Brave%20Changemakers%20skills%20progression.docx
file://///BMR-FS-OTH-01/SHA-SMY/Global%20curriculum/Core%20Curriculum%202020/Curriculum%20Progressions%202020/Brave%20Changemaker/Brave%20Changemakers%20skills%20progression.docx
file://///BMR-FS-OTH-01/SHA-SMY/Global%20curriculum/Core%20Curriculum%202020/Curriculum%20Progressions%202020/Brave%20Changemaker/Brave%20Changemakers%20skills%20progression.docx

Curriculum
Termly
Overviews
(Head)

Food ereers the hody Mrowh the mouth Digestion
S2ar1s whes The teeth st 10 beask e Tood down
Sakva s added andd the torgue solls the lood anto »
LAl The Tood & sealowed snd padmes Sown e
cesphages 1o Bhe womvach. Here the $o0d is troken
Ao furthiss by Sesrg ot arnind and other
el are sdded

The foodd passes bt the sl Istesting Sere
rutients are remevied froem the food and leas the
Aarstive sputem 1 be wed diswiene b e body
The rest of thee Pood then passes o the Sege
Antestine, Here the mater s romoved for use
ehusatiein i the body, What bs kbt is then stored in
e Fmonny Lert it eunmes the bedy thirough the s
W you o 0 the todet,

Hurmars hase Sour types of toeth wasors for
UG Lamins for Sednng, and mckans snd
pramoiacs for grindiog [Chwingd

Lnbg things Cont bw chasaifiend do prodocers,
produnces s proy accoeding 10 ther place 1 the
lood dhui.

MISCONCENTIONS.
* arraws i @ food chaini seos ‘eots”

Sugpeetad anquiny to cover bey
Al

Ivestigation

Do animahs Avve Alflsnt nyses of leeth
degending oo 1 type of food they ex?
Alter bearing dhout 1he A erent Types of
oath snnd thast purf pos, chideen wrd Lo
Uaerve pictnes of diferunt andmal teeth
(ks wieh tewth wepcomd) Lo identily the
Type of teeth hetrvoris, Cimmones wd
omirdeeres have Usog tis knewlosgn,
chekdran cen cloady same Slerut
s Dased on the troe of 1ecoh they
haer

Working schentifically shily

* Pan-NA

* Do - U entBication beys land
A1) 10 Moty and classdy
materkas snd crgasiumg

¢ Revord . Brarchng datatuees /
[

*  Reviow - e ot feawsts to maks
pradctions for new vaduss

Dhageathe spatmm,
digestion, moath,
teeth, s,
oevcpigu,
Homach, small
lrassrive, ruttienns,
Largo ntestine,
FRCTTL A, teeth,
IO, Caniem,
inadar, premoks,
hetbivare,
Lemiore,
omndsiee, prodeoer,
redator, prey, lood
han

* (e 2ath Of 0 0f tAe pavts of 0 food tAme or
et B s, or Amited, covuvosences on the ot of
ohe chaw

* there i ofways plendy of food far wild onimael

* yous stomech i where yoor ety butten

* food s Fpested only o tAe sTomn

* ehen pou Aave o meal pauy food goes down one
ulve v your diiod down ieecher

o (¥ foad pous o0t Docosves “5os” 0vd The dond
Becorrws “wer”

* Mlentiy ard mamve o et bety of Comymon
Fols That ane Cie nhwenes, herbvores and
omwipsres, (V) - Atimak, nchuting dumarn)

* Flod cut about and desriba the basc neds
of arvrreds, inchuding brarmens, dor survreal
matar, bood andd avr]. Y2 - A, nchuding
frareans)

o Descrbe the mportance for hoamess ol
parecise, eating the nght amaumrs of
diternns typees of food, and Sypherm V7 -
Animals, inchiing humansy

o Mantidy that avimak, scdiag Sumars, roed
e ot typens wnd armosre of ratrition, ard
that they asnor sabe Ther o Tood. Thery
ot rutritbon from what Shey sat (Y3 -
Arimtaby, v hachrg huimmarnd

of the humam dicuatony system,
Wl desoi e the Tunctioes of the
T, Blood wssebs and blood. (V%
Bevinah, ncudig humas|

*  Retograe B knpect of divt,
weciee, druga and Heatylo on tae
way St Bods hereson. (Y6 -
Arsrmaly, incheding human)

®  Deacrioe the ways v which
IS ared waker we
raraported within andialy,
chaiog bumar. (Y0 Ak,
Ichyding tavam}

O:\Global
curriculum\Planning
Toolkit\Humanities, Art,
Science, DT & ICT Termly
Overviews




Assessment - Impact

The assessment document pulls together the assessments of all wider curriculum subjects and is completed by the
end of each global theme or unit where the subject is taught discretely.

-:0)-.
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Curriculum Bigger Picture:
Everything we do in the Connected Curriculum and through the assessments we make is linked back to the bigger picture:

‘Giving our children the skills and knowledge they need, through topics that allow pupils to question, probe, think deeply about and challenge perception, making &
mark in their ities, B ing - Brave Chang kers

Termly Assessment:

Year Group: 2 Term 5 and 6 Global Theme: Sustainable Environmental Developrment

Key drivers:

Key drivers
History: The significant event of plastic being invented,
Geography: Focus on a local area and how it has changed over time from an environmental perspective.
Sclence: Materials and plants

Big question: How can human’s negative behaviour impact the enviconment?
Brave Change-maker Skills:
#y OO
[« ared Comvict St and
Globel Theme Progression:

Positive and negative impacts of people’s actions (including own personal choices)
on others and the environment. How people can damage or improve the
environment,

Maxi Product Outcome: Sponsored walk to raise money for Bristol Zoological
Society - create a poster and video to raise awareness and encourage donations,

History: | Working Below: Working At: Working Above:
Term 5:

Historical enquiry — Find an answer to a question by looking at a simple picture/
describe main features of an artefact and make deductions from spotting clues
ete./ Ask and answer questions.

Chronological understanding — Comparisons between past and present using the
suggested words and phrases, Use simple timelines to sequence processes/events.

Range and depth of knowledge - Use information to describe differences between
then and now, drawing on main events on history, Recognise why people did
things, why events happened and what happened as a result.




Developing the Big Question and Product Outcome
Teachers should refer to the Global Curriculum Progression document in devising the Big Question and Product
Outcome. This should be agreed across the two schools.

EYFS KS1 LKS2 UKS2
Sustainable ® Living things and their ® Positive and negative * People’s * Environmentally
Environmental needs and how to take Impacts of people’s actions dependencies on responsible living
Development care of it (including own personal the environment and global
* Possibility of change in cholces) on others and the Basics of climate inequalities in
Attitudes: Concern the future environment change (causes and ecological footprints
for the environment * How people can damage or effects) Wider causes and
and commitment to improve the environment Iimplications of
sustainable climate change
development importance of
biodiversity
Values: Hope/justice
and perseverance
EYFS: How can we KSl:Howcanour  LKS2:Whatcan UKS2: How can
make a defere:tce actions change the we do to prevent we respond to
to our world? environment? climate change? the wider causes
of climate
change?

Reflecting on the Big Question and Learning Questions

|uoou |moastmom

End of Term 1: End of Term 2:
Ruflect on the big question,
learning questions and
brave change-maker skills,
This may alsoindude a
focus on the mlnd product
outcome,

Start of Term 2: 1 S
Final reflection

Re-engage with the big
guestion and brave change-

Start of Term 1!
Engage with the big

Develop o seriey of linkod

maker skills as 3 class
Examples of Term 1
reflections could be shared
10 reconnect

question and brave changs
maker skills.

the beave change-maker s

This may alyo include & focus on
the maxi product outcome

Example of a start of Term 1 initial response label:

Big Question:
Ls it fair?

Learning questions:

What does fairness mean?
Faiuness af hame means...

What does it mean ko be treated wunfairly?




Example of an end of Term 2 response label:

Ls it fair?

Learning queslions:

Ase children lreated fairly in olher places in the wm.orld?
What are the similaribies and differences hebween school
Life in the UK .and Africa?

Who is Mary Carpenter? Why is she a aignificant person?
Hom did Mary Carpenter make a difference ko the sociely
that we Uve in Lodaiy?

Brave
change-makers

o Brave change-maker akills:
How hawve jpou dewveloped yowr communication skills this
term?

Haom hawe iou contribuded bo making decisions this
torm?

~é

Enquiry Road Map
The road map provides a framework for collaborative planning. Teachers start this process by reflecting on Big
Question, drivers and the identified texts. This can be informed by the Long Term Planning Summary.
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Continuum (Superseded by Road Map)
Once teachers have familiarised themselves with the above documents, have collectively honed the big question and
have identified the product outcome, they work together to develop the teaching sequences. This is initially
recorded as a continuum and links teaching in English with the core curriculum.

Medium Term Planning
Having completed the road map, the medium term planning document is completed. This document outlines the
teaching sequence for English and the global curriculum thus creating a connected curriculum.

[

Term 6

English Teaching Sequence
Narrative
Phase 1 Outcome: Immersion in the text and retelling
Phase 2 Outcome: Grammar and short bursts
Phase 3 Outcome: Innovate, plan, write and redraft a finding
tale

Topic Sessions

Week 1

Marrative

Tues: L.O. Predict in detail using inference skills.

HOOK — Virtual safari and chn dress up.
Safari video on as chp come in and word search to complete.
JH share personal safari experience.

Experience to hook the children into the core text (The Hunter).

Chn to explore the outdoor area en their own ‘safari’ to find
pictures of African animals and new vocabulary to create a
class WORD BANEK.
TASK: Children write a prediction about the core text using the
sentence stems ‘I'm thinking, 'm wondering, It seems to me. .’
based on what they have found.
Share the front cover with the children and a page from inside
the book.

- Has your prediction changed?

- What do you think the book will be ghoui?

- What might happen?
Share the story with the children
Collect further interesting new wvocabulary and share on a word
bank in the classroom)

Thurs: L.0. Text mark the key features of a finding tale.

GROUP TASK: ligsaw — Cut up Model of Excellence and chp put
seqguence it back together

Tues:

STARTER: Introduce ‘The Big Five" — Ask for predictions.
Watch David Attenborough clips on “The Big Five”

What does poaching mean?

Why are these animals.poached? What for?

Chn to match the animal to its characteristic that it is ppached.
for.

PPT: The Big Five (Addressing Sustainable Development:
Megatives of peoples actions)

TASK: 5 groups — Each group to create an informative poster on
why their animal is poached.

PLENARY: Share posters to the class. Share what is in place to
protect these animals — Find video if possible.




- What are the key features?

- What is the text type?

- What is the purpose and audience?
Share that it is a narrative and it is a finding tale.
TASK: Create the ‘Thinking boxes” together as a class and text
mark the key features using cgloured pencils linked to the key.

Fri: L.O. Retell a finding tale.

Introduce oral story. Focus on a section at a time.

Pre-draw story map in strips (Opening, Build up, Problem,
Resolution and Ending/ Beginning, Middle and Ending) and
enlarge this for the working wall. Focus is to learn it. Whaole —
Group — Pair retelling.

Week 2 Mon: L.O. Write a diary entry in role. Mon: Art - L.O. Use a range of media and control the marks
made.
Marrative Talk about characters’ feelings using evidence from the text:
Share pg. where Jamina finds the baby elephant Piece 1: Introduce the different shading technigues and
E — Explain what's happening on this page. Tell me more about | practise these in their books. Choose one of ‘The Big Five'
the baby elephant and Jamina. animals to sketch (This animal will be in the innovation of their
R- What does Jgmina have to de? (Try lead him home with her | story).
and perhaps they find his family on the way) Piece 2: Use pastels to draw their chosen animal again,
How may Jamina be feeling? choosing the appropriate colours to match their appearance.
I—What sort of person do you think Jamipa is? How may she
be feeling about this? Tues: Become an expert on their chosen animal!
C- What words has the writer chosen to use to describe how TASK: In groups of chosen animal, go to each station to record
the baby elephant is feeling? facts. Each station to relate to a different key feature e.g.
habitat, appearance, diet etc.
TASK: Children imagine they are lamipg and write a diary entry
about rescuing one of the big five animals in the same
situation.
Vocabulary

As part of topic lessons, vocabulary is planned in a tiered format.
At the start of a topic the key tier 3 vocabulary is specifically
taught. Children then keep a glossary of the vocabulary that they
can refer to in their books. Vocabulary also makes up a key part
of the topic learning wall so that it can be referred to throughout
the learning. The final product of the topic should be an
opportunity for children to use the new vocabulary that has been

introduced.

Discrete Subject Planning
Some subjects are taught discretely. For these we use the discrete subject planning document.
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Connecting with the families: Home Learning Menu & Curriculum Maps

At St Helen’s the home learning menu provides children with the opportunity to continue to engage with our
connected curriculum and to support the children in becoming independent learners.

Home learning at St Mary’s may include an element linked to the connected curriculum topic or the core text each
week. The home learning also provides families with the opportunity to connect with the school curriculum. The
whole school and year group curriculum maps provide families with an insight into school-based learning.
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Spring Term 2020 Year 2 (KS1) Brave Changemakers Outcome: African showcase as a lundraising event for our
partner school In Uganda, Our Child,

Connected Curriculum Theme: Social Justice Trip: Noah's Ark Zoo Farm (3% February)

Attitudes: Commitment 10 social justice and equity

Topile: Comparison between cultures [Great Britain and Africa}
Context: The life of an animal {Term 3} and human rights (Term 4)

Qur Big Question: Is it fal?

Learning Questions:
What does fairness mean?

What does it mesn to be treated unfairly?
What does It mean to be rich or poor in local and other contexts?

There are seven continents on Earth and together Communication - Children will be able 1o Poachnrs A person who Habitat The home of an
they cover one third of the workd, with the participate in di jons that affect self, others snd hunts or catches animal or plant.
covering the other two thirds. Ordered from dargest  the wider wodd by stating opinions and starting to ammals illegally.
in area to smallest, they are: Asia, Africa, North give reasons for these in addition to listening Welfare The health/ Employment  Having peld work.
America, South America, Antarctica, pe, and carefully to others, . happioeasola
-N person or anlmal,
Africa Is the continent that has the most countries, & [ ) Continent One of several Motive A reason for doing
Thete are 54 countries on the African continent. e, large landmasses, something.
I Africa, the Big Five animals are the fion, Making decisions - Children will be able 10 Endangered A species at Captivity Being imprisoned,
teapars hnocarms. elonhunt snd Cape buffao. The | Contribute actively and constructively to the e of serious sk of
term wos coined by big-game hunters sndrefers to OV class and school. They will be able to take extinetion.
the five most difficuit animas in Africa to hunt an action when something Is unfuic Extinction Agroup of species  National An sreaof
foot but it Is now also widely ised by safari tour thet have nolving  Park countryside that is
aperstors: members. protected for the
public or the
preservation of
wildiite,
|egal Not all dbythe § h A grassy plain with
laws or rules. few trees in
tropécal and
— subtropical regions.
Subject I Term 3 Learning
Core Text & Writing Core text: The Hunter by Paul Geraghty
Narrative: Write a finding tale.
Non-fiction: Write a balanced argument on whether it is fair that animals are kept in zoos.
Dther cross-curricular writing: Write to inform about poaching and write a recount on a real event (trip to Noah's Ark Zoo
Farm)
Reading Skilis Make predictions: | think that... because... This could mean that... This is similar to...
Read fluently with greater expression and responding to punctuation
Extract meaning and draw inferences
Find and retrieve information
Discuss vocabulary
Mathematics Multiplication, Division and Money (All linked to 2s, 5s and 10s)
Science Animals including Humans
Refiglous Education What can we learn from sacred books? (Islam & Christianity)
Computing The impact of IT {linked to media skills)
Physical Education Dance and tag rugby
Geography Mapping an area contrasting {European v's non-European)
History Significant events in world history
Art Printing ~ African batiks
ligsaw Dreams and Goals
Music Zootime by Joanna Mangona (Reggae song) and Beat Bus Music

Introduction to a lesson

To support the children’s understanding of what subject a wider curriculum lesson is focused on, subject specific
icons are used on flipcharts, worksheets and visual timetables. In addition, when the children write the learning
objective which links to the skills progression, they write the subject in brackets afterwards e.g. (History). Learning



objective labels can also be used. Front cover pages are used on flipcharts to support the children with recognising
and articulating the skills of what a Historian or Geographer do etc.

Subject specific icons:

DDA NE g

Cance Muss Computing

History F0gtaphy

Languages PSHME Maths

Examples of learning objective labels:

Wednesday 11" May 2022 History
L.0. Ask and answer questions ahout the post by ohsernving
— Q9
Skills progressian: | Viocabulary:
» Find answers o simple questions ahbout | Bofore
the past from souwrces of informaktion Then
(e.q. pictures, slories) When
» Ask and answer guestions such as: Plastic
what was it Lke for a ....7, 'what Lrwented
happened in the past?, ‘how long ago Material
did .... happen?’ Parkesine
» Look carefully at pichures or objecia lo Ivory
find information ahout the past Tortoiseshell
Fibres
Wednesday 6% March 2022 Geagraphy
L.0. Compare similaritics and differences
beiween the life of a child in Africa and the UK. @
Skills progression: Viocahulary for physical fealures:

Understand geographical
similarities and differences through
studying the human and physical
geography of a small area of the
United Kingdom .and of o small
Area in 4 non-European counky.

Aeason, weather, trees, field, river,
~vegekalion, mountains, lakes

Vocahulary for human fealures:
houaa ojjme Achool, road,

Example of a front cover page used on a flipchart:



| study places and the
relationships between people
and their environments in
order to make sense of the
world and my place init.

| examine how human culture
interacts with the natural
environment and the way that
location and places can have
an impact on people.

Front cover pages in books

| am a geographer...

| explore both the physical
properties of the Earth’s
surface and the human

societies spread across it.

| seek to understand where
things are found, why they are
there, and how they develop
and change over time,

Every long term, front cover pages with the following key features are stuck into curriculum books.



How con we help o person or animal sche dossn’t hove o home?

Term. [-

Who am [7 What does home mean fo me? What do [ need bo sunsive?
What is the human lfe syele? Heow do wee chonge as we grow? What
mignificant swvents howe hoppened inomy life? Can [ order these svends on
o timaline? What doss it mean fo be port of o community? What ars
homes libe in cur community? How hows homes changed ower tima?

Term. 2-
What iz = ‘need” or a ‘wanf shen it comes fo0 housing? How are homes
Aifferant for different people's nseds? What does it meon fo be homelzss?
Howe are homeless people prolectod? Is homelessncss the mome or differsat
across differant cities in the URT What iz = ciby? Heow con e mohe o
Aiffersnee to hols poople without homes?

% G
Empathy Managing changd

Koy drivers
Hixtory: Significont swvents in own life
Gangraphy- Locotional snowledgs and maz work
Science Living things and hohilats, dnclading humans
PSHE: Being healthy

Celebration assembly certificate

At St Helen’s, at the end of every short term, a brave change-maker award is given to celebrate the impact of the
brave change-maker skills. In addition to this certificate, another child achieves the termly values shield.

L
RANT
\“»
.

St‘Hele‘n's

Brave Change-maker Award
Rassaid
Given by:

At St Mary’s, one child is selected each week by their class teacher for demonstrating the brave change-makers skills.
Staff use the vocabulary of the skills when presenting their awards and other assemblies throughout the term may
also mention the skills to raise the profile of these skills. Dojo points collected by children are added to their house



total. The houses are named after brave change-makers who were voted for by the parent community. The brave
change-maker houses are Attenborough, Seacole, Pankhurst, Muller and Luther-King. These individuals will also be
highlighted in assemblies throughout the year where relevant.
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Classroom displays
Classroom displays should include the following key features:

Global theme

Big question

Brave change-maker skills (icons included)

Short summary of the key drivers

Learning questions with work examples and photos as the learning journey develops
Vocabulary (e.g. tier 3 and subject specific)

Maxi product that the children are working towards

Communal displays

Communal displays should include art, published written work and pupil voice. Alongside the display, there should
be a scrapbook of additional published writing. The displays should replicate the school model with work backed,
writing published onto watermarked/lightly printed paper, pupil voice and titles hand-written with metallic pens
onto black paper.

Oracy

In order for children to have the tools they need to communicate as brave changemakers, Oracy lessons are taught
weekly. These sessions follow the same structure every week. Children revisit the Oracy contract, they have a warm
up activity, a main task which is focused on an objective from their skills progression and a reflection at the end of
the lesson. As well as these weekly sessions, teachers promote Oracy across the curriculum. The use of sentence
stems of writing and talk enables children to structure their answers.






